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ABSTRACT
The purpose of this study was to identify the 
extent to which curricula of selected public junior high 
schools equated a proposed curriculum for junior high 
schools validated by a jury of national authorities. 
Included in the study were selected public junior high 
schools in Alabama, Florida, Georgia, Kentucky, Louisiana, 
Mississippi, North Carolina, South Carolina, Tennessee, 
Texas, and Virginia.
A normative survey was employed, containing three 
sections: (1) basic information on the school,including
name, enrollment by sex, and enrollment by race; (2) a 
questionnaire; and (3) an explanatory question on factors 
affecting the curriculum. The questionnaire was based on 
the 1963 edition of Evaluative Criteria for Junior High 
Schools, additional publications, and the writer's 
experience as a junior high school teacher and was vali­
dated by a jury of fifteen national authorities in the 
field of the junior high school. Data from the question­
naire were used to compare the curricula presently
practiced in the selected public junior high schools to 
the proposed curriculum for junior high schools.
Participating in this study were 195 selected 
public junior high schools from Alabama, Florida, Georgia, 
Kentucky, Louisiana, Mississippi, North Carolina, South 
Carolina, Tennessee, Texas, and Virginia. The total number 
of public junior high schools in these states was 909. 
Eighty-six percent of the schools responded.
Responses to the questionnaire were compiled and 
presented according to (1) total responses to each curricu­
lum recommendation, (2) response to each curriculum recom­
mendation according to enrollment groups, and (3) response 
to each curriculum recommendation according to percentage 
of Caucasian Students. In addition, responses to section 
three, an explanatory question on factors affecting the 
curriculum, were compiled and presented.
Conclusions based on analysis of data were:
(1) To a great extent the public junior high 
schools of Alabama, Florida, Georgia, Kentucky, Louisiana, 
Mississippi, North Carolina, South Carolina, Tennessee, 
Texas, and Virginia carried out curriculum recommendations 
validated by a jury of national authorities.
(2) Public junior high schools of higher student
enrollments carried out more of the curriculum
viii
recommendations than did public junior high schools of 
smaller enrollments.
(3) Public junior high schools with a smaller 
percentage of Caucasian students carried out more of the 
curriculum recommendations than did public junior high 
schools of a greater percentage of Caucasian students.
(4) Needs, policies, limitations, and enrollment 
were the most significant factors affecting the curricula 
of public junior high schools.
(5) Additional research in the area of the 




Development of an improved junior high school 
curriculum became of great interest in the early twentieth 
century when the Commission on the Reorganization of 
Secondary Education recommended that the junior high be 
separated from the high school. The Commission expressed 
hope that the curriculum of the junior high school would 
be the base of a transitional institution which would meet 
the needs of students between their elementary school 
experiences and the demands of the high school.1 This hope 
quickly developed into a basic purpose for the junior high 
school.
The Southern Association of Colleges and Schools re­
emphasized this goal by reminding educators that the curric­
ulum of the junior high school should be different from
1United States Department of the Interior, Bureau 
of Education, Cardinal Principles of Secondary Education,
A Report of the Commission on the Reorganization of Secondary 
Education Appointed by the National Education Association  ̂




that of the high school in order to meet the needs of its 
students, individuals unique from elementary school chil- 
dren as well as adolescent high school students.* This 
statement by the Southern Association of Colleges and 
Schools was strongly supported by the Association for 
Supervision and Curriculum Development, which in turn 
proposed that in the junior high of the future the in­
structional process should be planned specifically for the 
junior high school years.  ̂ Additional research on the 
junior high school curriculum, as reviewed more compre­
hensively in Chapter II of this study, concluded that the 
curriculum of the junior high school should be an unique 
entity.
Beginning with the recommendation of the Commission 
on the Reorganization of Secondary Education, the junior 
high school movement developed, has grown, and approached 
its objectives - that of meeting the needs of the young 
adolescent. Throughout this genesis one question has
^The Southern Association of Colleges and Secondary 
Schools, The Junior High School Program (Atlanta: The
Southern Association of Colleges ana Secondary Schools, 
1958), p. 3.
^Jean D. Grambs and others, The Junior High School 
We Need (Washington: Association for Supervision and Cur­
riculum Development Commission on Secondary Curriculum, 
1961), p. 21.
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remained. To what extent has curriculum been effective in 
providing a foundation for the junior high school to better 
meet the needs of the young adolescent? This question 
formed the basis for this study.
STATEMENT OP THE PROBLEM
To what extent did the curricula of selected public 
junior high schools equate a proposed curriculum for junior 
high schools validated by a jury of national authorities on 
the junior high school?
DELIMITATION OF THE PROBLEM
This study was limited to selected public junior 
high schools in Alabama, Florida, Georgia, Kentucky, 
Louisiana, Mississippi, North Carolina, South Carolina, 
Tennessee, Texas, and Virginia, which were state approved.
DEFINITION OF TERMS
Junior High School. For the purpose of this study 
a junior high school was grades seven through nine.
Curriculum. For the purpose of this study curricu­
lum was a group of courses and planned experiences which 
a student had under the guidance of the school. Planned
experiences were composed only of student participation 
in school government, assemblies, service activities, 
publications, music activities, dramatic and speech activi­
ties, social activities, physical activities, and school 
clubs; library facilities for student use; guidance services 
available to students; and lunchroom facilities for student 
use.
Equate. For the purpose of this study equate was 
defined as the same as.
STATEMENT OF THE HYPOTHESIS
The curricula of selected public junior high schools 
have equated a proposed curriculum for junior high schools 
approved by a jury of national authorities on the junior 
high school-
IMPORTANCE OF THE STUDY
Previous studies have centered on the curriculum of 
the junior high school, but none has focused attention only 
on the curricula of junior high schools in Alabama, Florida, 
Georgia, Kentucky, Louisiana, Mississippi, North Carolina, 
South Carolina, Tennessee, Texas, and Virginia. A study of 
the curriculum of the junior high school seemed to be
justified due to recent serious questioning by educators 
of whether or not this unit of the school system is truly 
fulfilling the purpose of providing an institution which 
will meet the needs of the student between the elementary 
years and the high school. For the school administrator 
who has been building or reorganizing the curriculum of 
a junior high school such a study as this would seem to 
provide valuable information. This study also uncovered 
questions that may be solved through additional research.
PROCEDURE
Curriculum recommendations were extracted from the 
1963 edition of Evaluative Criteria for Junior High Schools, 
publications included in the comprehensive bibliography, 
and from the writer's experience as a junior high school 
teacher.
A questionnaire was developed from the extracted 
curriculum recommendations. A "yes" or "no" response for 
each recommendation and suggestions concerning the instru­
ment were solicited. (See Appendix A.)
A letter explaining the research and the question­
naire was sent to a jury of national authorities on the 
junior high school soliciting a "yes" or "no" response for
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each recommendation and suggestions for improving the 
instrument. (See Appendix B.) This fifteen man jury was 
composed of educational leaders who were either Adminis­
trative Committee members of the National Study for School 
Evaluation as of August, 1969, or were invited by the 
National Study for School Evaluation to attend the initial 
workshop from which a new edition of evaluative criteria 
for junior high schools and middle schools evolved. (See 
Appendix C.)
A follow-up letter was sent to assure return of 
all questionnaires. (See Appendix 0.) Each juror com­
pleted and returned the questionnaire, resulting in a 
100 percent response.
Curriculum recommendations which had majority 
approval by the jury and suggestions received from the 
jurors were developed into a questionnaire which was sent 
to the principals of the selected public junior high 
schools.
A total population of 909 public junior high schools 
was obtained from the school directories published by the 
State Departments of Education in Alabama, Florida, Georgia, 
Kentucky, Louisiana, Mississippi, North Carolina, South 
Carolina, Tennessee, Texas, and Virginia. Using the
7
Random Unit Table in Handbook of Tables for Probability 
and Statistics,4 a sample of 227 public junior high schools 
was selected from this population. (See Appendix E.)
A letter explaining the procedure of answering the 
questionnaire, a letter from the Southern Association of 
Colleges and Schools validating the purpose of this research, 
and the finalized questionnaire were sent to the principals 
of each school in the sample. (See Appendixes F, G, and 
H, respectively.) The questionnaire itself was composed of 
three sections: (1) basic information on the school in­
cluding name, enrollment by sex, and enrollment by race;
(2) the questionnaire; and (3) an explanatory question on 
factors affecting the curriculum, to which each principal 
was asked to respond.
A follow-up letter was sent to assure return of all 
questionnaires. (See Appendix I.) Of the 227 schools in­
volved, 195 completed and returned the questionnaire, re­
sulting in an 86 percent response. (See Appendix E.)
The data from the questionnaires have been computed 
and compiled in Chapter III of this study. Summary and 
conclusions were presented in Chapter IV.
4William H. Beyer (ed.), Handbook of Tables for 
Probability and Statistics (Cleveland, Ohio: The Chemical 
Rubber Company, 1966), pp. 344-45.
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SOURCES OF THE DATA
Information was obtained from the following sources: 
the 1963 edition of Evaluative Criteria for Junior High 
Schools published by the National Study of Secondary School 
Evaluation; additional publications included in the compre­
hensive bibliography; the writer's experience as an educator; 
a jury of national authorities on the junior high school; and 
195 selected public junior high schools in Alabama, Florida, 
Georgia, Kentucky, Louisiana, Mississippi, North Carolina, 
South Carolina, Tennessee, Texas, and Virginia.
CHAPTER II
REVIEW OF RELATED RESEARCH
Historiographically, research on the curriculum of the 
junior high school in the twentieth century fell into three 
identifiable periods. The first might be identified as "The 
Birth of the Junior High School." Most researchers focusing 
their attention on this school unit from the early 1920's to 
about the mid-1940's only attempted to describe what the 
theoretical purposes of the junior high were. These writers 
usually limited their work to the origin of this institution.
The second period could appropriately be entitled 
"The Modernization of the Junior High School." Research from 
the mid-1940's to the early 1960's emphasized the scientific 
approach being used in the development of the junior high 
school. During this era such publications as The Modern 
Junior High School by Gruhn and Douglass, The Junior High 
School Today by Noar, and Junior High School Trends by Koos 
were published. At this time the United States Office of 
Education began to show great interest in the junior high 
school. Many researchers compiled material for this federal
9
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agency. Furthermore, organizations such as the Southern 
Association of Colleges and Schools developed guidelines for 
evaluating and modernizing the junior high curriculum during 
this period. Most research indicated a need for modernization 
of the junior high.
The final phase might be referred to as "The Junior 
High School and Implementation." Such a title seemed appro­
priate because of a noticable change which took place in the 
research dealing with this institution early in 1964. Writers 
at that time were most concerned about putting into practice 
the theory upon which the junior high school had been estab­
lished. Many researchers felt that a concerted effort toward 
this implementation might lead to a complete revolution of the 
junior high school. Some of these writers retorted that this 
would call for an entirely new school, not a junior high school, 
but a middle school. To some, the middle school could better 
implement the basic purpose of the junior high school than the 
junior high school itself. Other researchers pointed out that 
a revised junior high school would be sufficient enough to 
fulfill any basic purpose.
The remainder of this chapter has illustrated how each 
of these three periods, as well as the curriculum, developed 
in the junior high school.
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THE BIRTH OF THE JUNIOR HIGH SCHOOL
Shortly after the Commission on the Reorganization of 
Secondary Education published its recommendations concerning 
the junior high school, many professional educators and 
laymen centered their thoughts on this new segment of the 
educational system. Thomas Briggs in 1920 expressed the idea 
in The Junior High School that unless adequate changes occurred 
in the curriculum of the newly formed unit it could only 
achieve limited success.5 Briggs advocated that these changes 
were essential in order to meet present and future needs of 
students. For Briggs, a curriculum adopted from the high 
school was not sufficient for meeting these needs. During 
this decade the result of Hines' research was quite similar 
to that of Briggs'. Hines argued that a basic purpose of the 
junior high school was to uncover and meet the needs of its 
students. Hines explained that this could be accomplished by 
creating a curriculum which would be equated to the changing 
mental and physical conditions of the junior high youngster.6
5Thoraas H. Briggs, The Junior High School (Cambridge, 
Massachusetts: The Riverside Press, 1920), p. 155.
6Harlan Cameron Hines, Junior High School Curricula 
(New York: The MacMillan Company, 1924), p. 2.
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Cox, near the end of the decade, concluded that this institution 
offered possibilities of great service to all phases of educa­
tion. He pointed out that ultimately this potential could best 
be realized by providing a curriculum in the junior high which
would fulfill the unique needs of the students which this insti- 
7tution served.
Throughout the decade of the 1930's the junior high 
school was discussed and studied. Though many authorities 
described the junior high school, few looked at the functions 
of this unit of the school system. However, late in the decade 
Murray studied the functions of the junior high school. The 
significant conclusion from his work was that meeting the needs 
of young adolescents was a primary function for the junior high
Qschool. A direct side effect of Murray's research was the 
recognition of junior high school youth as being adolescents. 
Prior to this few educators or laymen directly associated ado­
lescence with the junior high school.
7Philip W. L. Cox, The Junior High School and Its 
Curriculum (New York: Charles Scribner's Sons, 1929), p. 14.
®Robert Clay Murray, "Functions of the Junior High 
School: An Evaluation of Certain Junior High School Programs
with Reference to Specific Recognition of the Special Functions" 
(unpublished Master's thesis, Louisiana State University,
Baton Rouge, 1937), p. 84.
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THE MODERNIZATION OF THE 
JUNIOR HIGH SCHOOL
An early source on the junior high school was pub­
lished in late 1940: The Modern Junior High School by Gruhn
and Douglass. The authors presented a clear definition of 
the functions of this institution. Of the functions, one 
articulated what previous researchers had tried to verbalize: 
the gradual transition from the elementary school to an 
educational program organized and built to meet the needs of 
adolescent youth.® Due possibly to Gruhn and Douglass' 
clarification of the basic functions of the junior high school, 
this publication was quickly considered essential for those 
concerned with the junior high school.
Following Gruhn and Douglass, other researchers pro­
duced prolific literature on the junior high school in the 
decade of the 1950's. Studying junior high schools in the 
United States, el-Kouatly concluded that the needs of Syrian 
youth could be met through the curricula of these schools, 
which previously were concerned only with college preparation.^
9William T. Gruhn and Harl R. Douglass, The Modern 
Junior High School (New York: The Ronald Press Company,
1947), p. 60.
^®Marzia Abdul-Hamid el-Kouatly, "A Study of Selected 
Curriculum Practices in American Secondary Education Which 
May Have Significance for the Taghiz School for Girls in 
Damascus, Syria” (unpublished Doctor's thesis. New York Uni­
versity, New York, 1951), p. 116.
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Johnston supplemented el-Kouatly's ideas by stating that a 
basic ingredient of secondary school curriculum development 
was that its scope be defined both by society and the indi­
vidual's needs.^
As educators were indicating an interest in the junior 
high school, so was the United States Office of Education.
As researchers for the office, Gaumnitz and Hull reported that 
when compared to the traditional school organization of eight- 
four, the advantage of the junior high school was its capability 
of recognizing and solving the needs of early adolescent 
youth.^ However, neither of these writers showed that the 
elementary school or high school was capable of doing this. 
Bossing agreed with Gaumnitz and Hull: in order for the
junior high school to be meaningful, its curriculum must be 
centered on the problems related to that period of growth in
^Ruth Vivian Johnston, "Trends in Secondary Education 
School Curriculum Concepts, Their Implications for the Teaching 
Function and Teacher Preparation (An Analysis of Selected 
Curriculum Guides and Courses of Study, 1926-1950)" (unpublished 
Doctor's thesis, the University of Minnesota, Ipsolanti, 1952), 
p. 141.
12Walter H. Gaumnitz and J. Dan Hull, Junior High 
School Vs the Traditional (8-4) High School Organization,
United States Office of Education, Circular 373 (Washington: 
Government Printing Office, 1953), p. 5.
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13youngsters between childhood and late adolescence. Gruhn, 
working £or the United States Office of Education, supported 
Bossing1s work when, in summarizing the National Junior High 
School Conference held in 1955, he stated that it was a basic 
function of the junior high school to provide an environment 
appropriate for the transition that early adolescents experi­
ence in growing and maturing.*4 Elicker, also from the United 
States Office of Education, explored the junior high school.
His research significantly listed one of the strengths of 
this institution as its organization, strongly based on the 
unique needs of young adolescents.*^ A co-worker of Elicker1s, 
Austin looked into the question of whether the junior high 
school was successful. He concluded:
**Nelson L. Bossing, "Overcoming Obsolescence— A 
Junior High School Designed for Tomorrow," The Clearing House, 
29:5, September, 1954.
*4William T. Gruhn, Summary and Synthesis of the 
National Junior High School Conference, United States Office 
of Education, Circular 441 (Washington: Government Printing
Office, 1955), p. 45.
*5Paul Elicker, Significant Characteristics of Junior 
High Education Revealed by 45 Years of History, United States 
Office of Education, Circular 441 (Washington: Government
Printing Office, 1955), p. 28.
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The possibilities inherent in the junior high school—  
the gifts and limitations of the age group it serves, the 
enthusiasms and discouragements of its staff, the experi-* 
mental nature of its programs, and the strengths and 
weaknesses of its organization— provide the most exciting 
challenges of our profession today, if we will use wisely 
the opportunities presented.
Another educator from the United States Office of Education in
the 1950's was Dr. Fritz Redl, who reported on the psychologi”
cal aspect of the junior high school child. He concluded
that one of the important functions of the junior high school
was to consider the transitional nature of the youth which it
served.^
In the middle of the 1950's, Koos contended that the 
changing needs of youth throughout early adolescence required 
a constant re-evaluation and reorganization of the junior high 
c u r r i c u l u m . G r u h n  and Douglass in the second edition of The 
Modern Junior High School agreed with Koos. The junior high
l^Davis Austin, The Junior High School— An Educational 
Landmark or a Mistake?, United States Office of Education, 
Circular 441 (Washington: Government Printing Office, 1955),
p. 16.
1 7Dr. Fritz Redl, Some Psychological Facts about 
Junior High School Children, United States Office of Education, 
Circular 441 (Washington: Government Printing Office, 1955),
p. 4.
18Leonard V. Koos, Junior High School Trends (New York: 
Harper and Brothers Publishers, 1955), p. 135.
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school movement was greatly influenced by a desire to propa­
gate a program which would effectively meet the needs of
1 9early adolescents.
Near the end of the decade the Southern Association
of Colleges and Schools published a set of guidelines for
evaluating the junior high school. One of the recommendations
was that the curriculum should provide for the unique needs of
20both society and early adolescents. The publxcatxon con­
tended that the junior high school must meet the recommenda­
tion or fail in one of its most essential functions.
As a result of the National Study of Secondary School 
Evaluation and the guidelines of the Southern Association of 
Colleges and Schools, in the 1960's there was an influx of 
educational research on guidelines for operating junior high 
schools. Conant argued that the main emphasis was not the
organization of the junior high school but the importance of
21adjusting its programs to young adolescents. Noar agreed
■^William T. Gruhn and Harl R. Douglass, The Modern 
Junior High School, 2nd edition (New Yorks The Ronald tress 
Company, 1956), p. 26.
20The Southern Association of Colleges and Secondary 
Schools, The Junior High School Program (Atlanta: The South­
ern Association of Colleges and Secondary Schools, 1958), p. 37.
21James Bryant Conant, A Memorandum to School Boards: 
Recommendations for Education in""the Junior High School Years 
(Princeton: Educational testing Service, 196b), p. l2.
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with Conant; she concluded that the ultimate survival of the 
junior high school hinged on accomplishing the goal of meeting 
the needs of adolescents.22 Van Til, Vars, and Lounsbury polled 
various authorities on the junior high school in order to rank 
their opinions of the functions and purposes of the institu­
tion. The results indicated that the function of the junior 
high school was primarily to meet the needs of young adoles­
cents; it was ranked first in a list of twenty-four possible 
goals and objectives of this segment of the educational 
system.23 Faunce and Clute concluded that the junior high 
school years were inclusive of a very crucial period in the 
growth and development of students.2* During this period the 
Association for Supervision and Curriculum Development pub­
lished The Junior High School We Need, a document which had 
tremendous impact on all educators because it realistically 
faced the problems of the junior high school. It was reported
22Gertrude Noar, The Junior High School— Today and 
Tomorrow, 2nd edition (Englewood Cliffs: Prentice-Hall, Inc.,
1961), p. 30.
2^William Van Til, Gordon F. Vars, and John H. 
Lounsbury, Modern Education for the Junior High School Years 
(New York: The Bobbs-Merrill Company, Inc., 1961), p. 37.
2*Roland C. Faunce and Morrell J. Clute, Teaching 
and Learning in the Junior High School (Belmont: Wadsworth 
Publishing Company, Inc., 1961), p. 20
19
that the junior high school was too much of a mixture, causing 
it to fail to meet the needs of today's youth because of 
pressure being placed on the junior high school to be some­
thing other than what it was planned to be. To solve this 
problem, the conclusion was that not only was it essential 
to define the functions of the junior high school in terms of 
meeting the needs of youth, but also that this become an actual
2Kpractice of the school itself.
After looking closely at the programs and effective­
ness of the junior high school, Johnson concluded that the 
emphasis had been placed on the wrong purpose. He argued 
that instead of attempting to constantly meet all the needs
of youth the junior high school should focus more on the
26intellectual development of early adolescents. Many of 
Johnson's contemporaries disagreed. Maybee suggested that 
the full attention of educators should best be directed
25Jean D. Grambs and others. The Junior High School 
We Need (Washington: The Association for Supervision and
Curriculum Development Commission on Secondary Curriculum, 
1961), p. 21.
26Mauritz Johnson, Jr., "The Junior High School at 
the Cloverleaf," The Bulletin of the National Association 
of Secondary School Principals, 274:211, May, 1962.
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towards meeting the needs of young adolescents in a separate 
27school. Patterson concluded that the prime function of
the junior high was knowing the nature of and helping to
28solve the problems of the early adolescent. Smith con­
curred with Patterson and Maybee and strongly argued that
the great possibility of helping youth this way had largely
29been neglected. Toepfer presented a conclusion similar to 
Smith's: the junior high school had not developed programs
to meet the needs of its students, but instead had been overly 
influenced by the high school. Toepfer advocated that in 
order to become effective the junior high school would have 
to re-evaluate its curriculum in terms of its functions.20
In 1963 the United States Office of Education pub­
lished the results of a survey by Wright and Greer concerning
2^Gene D. Maybee, "What Do We Believe about Grades to 
be Included, Desirable Size, Appropriate Locations, and the 
Facilities for Junior High Schools?" The Bulletin of the 
National Association of Secondary School Principals, 276:5, 
October, 1962.
28Franklin Patterson, "The Adolescent Citizen and 
the Junior High School," The Bulletin of the National Asso­
ciation of Secondary School Principals, 274:79, May, 1962.
28Bill Smith, "Junior High School, A Launching Pad,"
The Bulletin of the National Association of Secondary School 
Principals, 273:96, April, 1962.
20Conrad F. Toepfer, "Evolving Curricular Patterns in 
Junior High Schools— an Historical Study" (unpublished Doctor's 
thesis, the University of Tennessee, Memphis, 1962), p. 95.
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junior high schools. One result was that most educators 
indicated the seventh grade to be a significant turning 
point in the life of a student. Based on this, Wright and 
Greer rationalized that at this age most young adolescents 
should be given new direction and much personal attention.3*- 
At this time Case asked a high priority question, "Has the 
modern junior high school really progressed in the direction 
of planning a curriculum that is tailored to the needs, 
interests, and abilities of young adolescents?"32 Johnson 
provided an answer to the question; he indicated that neither 
the elementary school nor the high school had, or took, the 
opportunity to serve such a large group of students who were 
in the process of change.33 Havighurst offered an even 
greater challenge for the junior high school. He placed on 
this institution the responsibility of educating a group of
3^Grace S. Wright and Edith S. Greer, The Junior 
High School— A Survey of Grades 7-9 in Junior and Junior- 
Senior High Schools 1959-1960, United States Office of 
Education, Circular 20046 (Washington; Government Printing 
Office, 1963), p. 5.
32Truman N. Case, "Curricula Changes in Junior High 
Schools," The Bulletin of the National Association of 
Secondary School Principals, 285:49, October, 1963.
33Mauritz Johnson, Jr., "Unique Features of the 
Junior High School," The Bulletin of the National Association 
of Secondary School Principals, 285:7, October, 1963.
young people who did not seriously question life, yet were 
experiencing confusing growth into a complex adulthood.34 
Berkley's reply to the challenge by Havighurst was that the 
junior high school had cleared this hurdle because of 
necessity - necessity based on the realization that the 
students served by the institution demanded the answer to 
such a challenge.3  ̂ To support Havighurst, Johnson main­
tained that the junior high school should (1) help the young 
adolescent discard his immature values for efforts to obtain 
mature ones and (2) achieve his identity as an individual.3® 
Jung suggested that much of the problem could be solved with
the right kind of teachers - ones who would show enthusiasm
3 7for an understanding of the young adolescent. Faunce
34Robert J. Havighurst, "Do Junior High School Youth 
Grow Up Too Fast?" The Bulletin of the National Association 
of Secondary School Principals, 282:162, April, 1963.
35Dean F. Berkley, "Friend Why Are You Here?" The 
Bulletin of the National Association of Secondary School 
Principals, 280:44, February, 1963.
3®Mauritz Johnson, Jr., "Needs for the Sixties,"
The Bulletin of the National Association of Secondary School 
Principals, 280:8, February, 1963.
3?Christian W. Jung, "The Teachers We Need," The 
Bulletin of the National Association of Secondary School 
Principals, 280:25, February, 1963.
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indicated that the junior high school could best serve its
38students through consistent evaluation.
THE JUNIOR HIGH SCHOOL AND 
IMPLEMENTATION
A metamorphosis occurred in the research on the
junior high school early in 1964. A good example of the
change was Howard's dissertation which revealed that a great
difference existed between the actual program of the junior
high school and the basic concepts of its functions. Howard
advocated that less thought be given to the functions of this
39institution and more be given to updating courses. A few 
educators, however, still argued that theory was more impor­
tant than practice. Alexander, for instance, maintained that 
one of the continuing characteristics of the junior high
school since its conception was its ability to meet the needs
40of young adolescents. Johnson believed that the strength
38Roland c. Faunce, "Judging the Effectiveness of 
the Program," The Bulletin of the National Association of 
Secondary School Principals, 280:32, February, 1963.
39Clifton Lester Howard, "An Analytical Study of the 
Junior High School" (unpublished Doctor's thesis, the Univer­
sity of Texas, Austin, 1964), p. 89.
40William M. Alexander, "The Junior High School: A
Changing View," The Bulletin of the National Association of 
Secondary School Principals, 290:16, March, 1964.
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of this unit was in its ability to add to the intellectual
development of the early adolescent/ which in turn resulted
in the student's improved adjustments to success/ failure,
41desire, and need. Researchers were beginning to be con­
cerned with what the junior high school was in reality 
compared to what it was in theory. This trend continued 
into 1965.
Bossing and Cramer concluded that one characteristic 
of the junior high school was its concern with the personal, 
social, and societal needs of early adolescents. They 
argued that due to pressure applied for college preparation, 
extension upward of the elementary school, and the uneven 
development of the young adolescent most junior high schools 
were in a constant stage of confusion over what their real 
objectives were. Further, Bossing and Cramer advocated that 
the major goal of the junior high school was to make the 
concern with the personal, social, and societal needs of 
early adolescents a working part of its operation.^
^Mauritz Johnson, Jr., "The Dynamic Junior High 
School," The Bulletin of the National Association of Secon­
dary School Principals, 290:122, March, 1964.
*^Nelson L. Bossing and Roscoe V. Cramer, The Junior 
High School (Boston: Houghton Mifflin Company, 1965), p. 53.
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Alexander supported Bossing and Cramer by indicating that in
the future the successes of the junior high school would
depend upon its implementation of programs to meet the needs 
43of youth. Alexander referred to this as a future goal,
thus indicating its ineffectiveness at the time. During
this period Sparks and Baughman recommended that all junior
high schools continue the process of becoming learning centers
44for the young adolescent. Using a different approach,
45Lounsbury and Douglass criticized the junior high school.
The authors concurred that the institution had achieved fine 
success, but they advocated that this segment of the educa­
tional system should remain flexible so that in the future 
it could continue to meet the needs of youth. They suggested 
that the junior high school was becoming too rigid.
Buss argued that a basic function of the junior high
4 3William M. Alexander, "The Junior High School— A 
Positive View," The Bulletin of the National Association of 
Secondary School Principals, 299:276, March, 1965.
44Paul Sparks and M. Dale Baughman, "Improving the 
Quality of Junior High Schools," The Bulletin of the National 
Association of Secondary School Principals, 303:98, October, 
1965.
45John H. Lounsbury and Harl R. Douglass, "Recent 
Trends in Junior High School Practices," The Bulletin of the 
National Association of Secondary School Principals, 302:98, 
September, 1965.
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school still remained the meeting of needs of young adoles­
cents.*** Good refuted this theory. He reported that while 
the principals of junior high schools agreed that the insti­
tution was primarily in existence to meet the needs of young 
adolescents, few of these administrators actually implemented 
the function.4^
Studies of the junior high school in 1966 continued 
to show concern for the programs of the junior high school 
and attempted to explain the causes for any difference be­
tween practice and theory. For example, Townsend's work 
concluded that programs were not built on the principle of 
meeting the needs of young adolescents simply because both
administrators and teachers did not really understand how to
48accomplish this goal. Bragg supported Townsend by
Otto Earl Buss, "The Changing Role of the Junior 
High School in California" (unpublished Doctor's thesis, the 
University of California, Los Angeles, 1965), p. 63.
4^John Richard Good, "Opinions of Principals of 
Selected Junior High Schools of Pennsylvania Concerning 
Certain Recommendations on Junior High School Education" 
(unpublished Doctor's thesis, University of Pittsburg, 
Pittsburg, 1964), p. 72.
48John Barrett Townsend, "An Analysis of the Organi­
zation and Administration of Co-Curricular Programs in Rep­
resentative Junior High Schools in Pennsylvania" (unpublished 
Doctor's thesis. Temple University, Pittsburg, 1965), p. 89.
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indicating that as a result of the confusion over the func­
tions of the junior high school many students reflected this
49lack of clarity m  their adjustment. This seemed ironic 
because the junior high was first conceived as an institution 
which was to solve the problems of its students. Conover 
maintained that even administrators and specialists in the 
junior high school were no longer concerned with aligning 
the functions of the institution with practice.^0 Eickhorn 
presented the next logical step in this chain of change with 
the suggestion that the entire philosophy of the role of the 
junior high school was undergoing complete change.^ He 
conjectured that something much better was destined to appear 
on the scene as a result— a school that would better meet the 
needs of youth than any at the time. Stuckwisch reported a 
great deal of confusion even among teachers in the junior 
high, pointing out that among the teachers surveyed none
4^Roy Lee Bragg, "A Comparison of Two-Year and Three- 
Year Junior High School Programs" (unpublished Doctor's 
thesis. The University of Arizona, Tucson, 1965), p. 55.
50H. Richard Conover, "The Junior High School Princi- 
palship," The Bulletin of the National Association of Secon­
dary School Principals, 309:135, April, 1966.
5*Donald H. Eickhorn, The Middle School (New York:
The Center for Applied Research in Education, Inc., 1966),
p. 2.
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could agree on which was the moBt important of the five most 
essential functions of the junior high school. Furthermore, 
none of the instructors considered meeting the needs of
52young adolescents as a basic function of this institution.
Yet, research still indicated that educators were interested 
in functions of the junior high. Zdanowicz showed that most 
professional educators associated with the junior high school
were trying to organize it in terms of solving the problems
53of young adolescents.
In a comprehensive study in 1967 on the junior high
schools of California Ferguson indicated seven significant
problems concerning the junior high. One problem was how
the curriculum could be adapted to meet the effect recent
54social variations had on the faster maturing adolescent.
52Harlan John Stuckwisch, "Functions of the Junior 
High School as Indicated by the Junior High School Teachers” 
(unpublished Doctor's thesis, Indiana University, Indianapo­
lis, 1966), p. 39.
^Paul John Zdanowicz, "A Study of the Changes That 
Have Taken Place in the Junior High Schools of Northeastern 
United States During the Last Decade and the Reasons for Some 
of the Changes" (unpublished Doctor's thesis, Temple Univer­
sity, Pittsburg, 1965), p. 92.
54William J. Ferguson, "Junior High School Issues 
Identif ied by a State Study," The Bulletin of the National 
Association of Secondary School Principals, 319:155, May, 1967.
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The solution indicated, as Eickhorn had forecasted, the 
instigation of a different type of school to help youth.
Popper described what this new institution should be and 
what it should do:
The differentiated function— hence, the paramount 
goal— of the American middle school is to intervene 
protectively in the process of education which was 
begun in the elementary schools, mediate between the 
human condition at the onset of adolescence and the 
pressure of early adolescence with a curriculum applied 
in a psychosocial environment which is functional for 
learning at this stage of socialization.55
Thus the middle school, as the reorganized junior high school,
became the topic for discussion in professional literature.
Some research, however, indicated that possibly the change
was not the best solution. Howard's study of middle schools
in Washington and Oregon showed that frequently the junior
high schools of the areas were actually accomplishing more
of the purposes of the new school than the middle school
itself.56
Insistence for a new junior high school continued 
into 1968. Hench emphasized that the middle school was
55Samuel H. Popper, The American Middle School— An 
Organizational Analysis (Waltham: Blaisdell Publishing
Company, 1967), p. 282.
^6Alvin Wendell Howard, "The Middle School in 
Oregon and Washington 1965-1966" (unpublished Doctor's 
thesis, The University of Oregon, Portland, 1966), p. 100.
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better able to provide for the needs of young adolescents 
because students seemed to be maturing faster, a fact which 
had been taken into consideration in the organization of the 
middle school. Furthermore, Hench reported that the middle 
school, from its inception, could be directly developed to 
meet the needs of the youth it was serving.57 Kindred and 
others surveyed the middle school and the junior high school, 
concluding that both institutions were capable of solving the 
problems of the young adolescent. This research indicated that 
the maturation of the students involved would be the only de­
ciding factor as to what type of school organization a school 
system would adopt.58 Subsequently, this became a basis upon 
which junior high school educators fought for their schools. 
Howard showed that few educators advocated the complete de­
struction of the junior high because it did have a specific 
objective which it had met.59 Spagnolis supported Howard
57Harold E. Hench, "A Review of the Growth and De­
velopment of the Junior High School with Proposals for Modi­
fication Based upon Studies of Selected Pennsylvania School 
Districts," (unpublished Doctor's thesis, The University of 
Ohio, Miami, 1967), p. 43.
58Leslie W. Kindred and others. The Intermediate 
School (Englewood Cliffs: Prentice Hall, Inc., 1968), p. 100.
59Alvin W. Howard, Teaching in Middle Schools 
(Scranton: International Textbook Company, 1968), p. 6.
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by showing that many authorities agreed that the junior high 
was meeting the needs of early adolescents.60 These authori­
ties maintained that the junior high should not be replaced 
by a new institution. Wroblewski reporting on the curriculum 
revealed that the most frequently mentioned strength of the 
junior high school was its ability to meet the needs of its 
students.6* A final defense of the junior high school was 
offered by Brirom in 1969, indicating that even though some 
junior high schools did not safeguard their programs there
were many operating which had curricula deeply based on
62solving the problems of the young adolescent.
Research related to the curriculum of the junior 
high school has revealed that in the early part of the 
twentieth century most educators were mainly concerned with 
the theory upon which the junior high school was built— that
60Joseph Spagnolis, "Today's Adolescent and the Needs 
of Youth as Identified Through the Junior High School" 
(unpublished Doctor's thesis. Southern Illinois University, 
Carbondale, 1967), p. 74.
61John Wroblewski, Jr., "Trends in the Junior High 
School Curriculum in the United States, 1930-1966" (unpub­
lished Doctor's thesis. The University of Iowa, Des Moines, 
1967), p. 112.
62R. P. Brimm, "Middle School or Junior High? Back­
ground and Rationale," The Bulletin of the National Associa­
tion of Secondary School Principals, 335:7, March, 1969.
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the junior high school was only successful if it met the needs 
of young adolescents through avenues such as its curriculum. 
During the 1940's, 1950's, and early 1960's educators became 
more interested in uncovering ways that the junior high school 
had been modernized. Theory was no longer the great concern, 
but instead the practical aspects of the curriculum of the 
junior high school were foremost in thought. Finally, in 
the late 1960's research centered on educators' attempts to 
implement to the fullest extent possible the "raison d'etre" 
for junior high schools. As a result, many researchers 
advocated the founding of a new school, the middle school, 
which they felt could better meet the needs of young adoles­
cents than the junior high school.
From inception through modernization to implementa­
tion, the junior high school and its curriculum have become 
involved in a classic debate. Was the junior high school an 
effective segment of the educational organization? Should a 
middle school, a remodeled junior high school, through an 
adjusted curriculum, become the new agent to solve the prob­
lems of the young adolescent? Perhaps an essential element 
giving foundation to this debate was the relatively little 
research on the effectiveness of the curriculum of the junior
high school. Out of this lack of sufficient research, the 
present study has emerged.
CHAPTER III
PRESENTATION AND INTERPRETATION OF THE DATA
The purpose of this chapter was to present and 
interpret information indicating the extent to which a 
proposed curriculum for junior high schools, validated by 
a jury of national authorities, was part of the curricula 
of selected public junior high schools during the 1971 - 
1972 school year. The primary source of the data was the 
questionnaire which was returned by 195 public junior high 
schools located in Alabama, Florida, Georgia, Kentucky, 
Louisiana, Mississippi, North Carolina, South Carolina, 
Tennessee, Texas, and Virginia. (See Appendixes H and E, 
respectively.)
Principals of the schools were asked to respond to 
a questionnaire composed of three sections: (1) basic in­
formation concerning the school, including name, enrollment 
by sex, and enrollment by race; (2) the questionnaire; and 
(3) an explanatory question on factors affecting the curric­
ulum. In the questionnaire, the principal of each school
33
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was asked to respond to each curriculum recommendation with 
either a "yes" or "no."
Out of a total of 909 public junior high schools in 
Alabama, Florida, Georgia, Kentucky, Louisiana, Mississippi, 
North Carolina, South Carolina, Tennessee, Texas, and 
Virginia, 227 were selected as the sample. One hundred ninety*■ 
five, or 86 percent, returned the questionnaire. Of the 195 
schools, 193, or 99 percent were coeducational; one, or 1 
percent, enrolled boys only; and one, or 1 percent, enrolled 
girls only. Due to the small number of non-coeducational 
schools, no conclusions were able to be reached through a 
comparison of coeducational and non-coeducational schools.
The total enrollment of the 195 schools encompassed a range 
of 2,300 to 101, with a mean of 897. The total enrollment 
by race for the 195 schools included a range of 100 percent 
Caucasian to 100 percent other races, with a mean of 68 per­
cent Caucasian and 32 percent other races.
The data concerned with total enrollment and enroll­
ment by race were further compiled into groups to provide 
additional analysis. For total enrollment, the groups were 
designated as follows: 0 - 600; 601 - 1,200; 1,201 - 1,800;
and 1,801 or more. The number and percent of the 195 schools 
in each enrollment group have been presented in Table 1.
For enrollment by race, the groups were designated as follows:
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TABLE I
SCHOOLS GROUPED ACCORDING TO ENROLLMENT
Enrollment Groups « of Schools % of Schools
0 - 600 41 21
601 - 1,200 95 48
1,201 - 1,800 44 23
1,801 or more 5 3
No Reply 10 __5
Total 195 100
TABLE II
SCHOOLS GROUPED ACCORDING TO RACE
Percentage of 
Caucasian Students * of Schools % of Schools
0 - 1 0  percent 8 4
11 - 50 percent 27 14
51 - 90 percent 108 55
91 percent or more 48 25
No Reply __4 __2
Total 195 100
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0% - 10% Caucasian; 11% - 50% Caucasian; 51% - 90% Caucasian; 
and 91% or more Caucasian. The number and percent of the 
195 schools in enrollment by race groups have been presented 
in Table II.
In the remainder of this chapter the data concerning 
each curriculum recommendation have been presented according 
to (1) total responses to each recommendation, (2) responses 
to each recommendation according to enrollment groups, and 
(3) responses to each recommendation according to percentage 
of Caucasian students.
TOTAL RESPONSES TO EACH RECOMMENDATION
Data relevant to the number of schools which carried 
out each curriculum recommendation have been presented in 
Table III. With respect to Recommendation 1, Exploratory 
art courses are required of all students, 70 schools, or 
36 percent, carried out the recommendation, and 125 schools, 
or 64 percent did not carry out the recommendation. With 
respect to Recommendation 2, Provisions are made to satisfy 
the individual art needs of all students, 132 schools, or 
68 percent, carried out the recommendation; 62 schools, or 
32 percent did not carry out the recommendation; and one 
school, or 1 percent, did not reply.
TABLE III










1. Exploratory art courses are 
required of all students. 70 36 125 64 0 0
2. Provisions are made to satisfy 
the individual art needs of all students. 132 68 62 32 1 1
3. Basic business courses are 
available to all students. 48 25 146 75 1 1
4. Typewriting instruction for 
personal use is recommended to all 
students # 60 31 135 69 0 0
5. English courses are required of 
all students at each grade level. 194 100 1 1 0 0
6. A developmental reading program 
is available to all students. 117 60 77 40 1 1
7. At least two modern foreign 
languages are available. 83 43 112 57 0 0
8. As a minimum, one course in 
health education is available. 180 92 14 7 1 1
9. Home economics instruction is 
available to all students. 103 53 92 47 0 0
10. Boys participate in home 
economics in matters that meet their 
interests and needs. 41 21 152 78 2 1
11. Home economics is required of 
all girls for the equivalent of one 











12. Industrial arts instruction 
is available to all students. 108 55 87 45 0 0
13. Girls participate in industrial 
arts activities in matters that meet 
their interests and needs. 66 34 128 66 1 1
14. Industrial arts is required o£ 
all boys for the equivalent of one year 
or one semester. 55 28 139 71 1 1
15. Mathematics is required of all 
students at each grade level. 186 95 9 5 0 0
16. Remedial work in arithmetic is 
available to all students. 135 69 57 29 3 2
17. Elective music courses are 
available. 185 95 9 5 1 1
18. All students are required to 
participate in at least one general 
music course during their junior high 
school years. 83 43 109 56 3 2
19. Physical education courses are 
required of all students, at each grade 
level, except those excused by a 
physician. 171 88 22 11 2 1
20. A minimum of two years of 
science or its equivalent are required 









21. Junior high school science is a 
case of general education, not an area of 
specialization, and taught accordingly. 145 74 46 24 4 2
22. Social studies are required of 
all students at each grade level. 126 65 68 35 1 1
23. School government provides 
opportunities for all students to 
participate in a representative form 
of government. 173 89 20 10 2 1
24. School government functions 
within limits clearly defined by con­
stitution and by laws and with authority 
delegated by the administration. 167 86 25 13 3 2
25. School assembly programs are in 
large part presented by students and 
student organizations. 146 75 47 24 2 1
26. Students are given opportunities 
to preside at assembly programs. 179 92 12 6 4 2
27. Students are helped to feel the 
value of contributing time and money to 
worthwhile causes. 187 96 6 3 2 1
28. Opportunities are provided for 
students to develop responsibilities for 
the content and management of publica­









29. School publications encourage 
self-expression and creative work on the 
part of students. 162 83 26 13 7 4
30. Opportunities are provided for 
students to write and produce their own 
dramatic productions. 137 70 56 29 2 1
31. Dramatic and speech activities 
encourage participation by many students 
as well as the more talented. 155 80 38 20 2 1
32. Provision is made for student 
participation in formal and informal 
speech activities. 158 81 37 19 0 0
33. Social affairs appropriate to 
the grade level of the students and type 
of school are a definite part of school 
life. 153 78 39 20 3 2
34. The social program provides 
opportunities for development of informal 
conversation skills. 151 77 37 19 7 4
35. Physical activities are planned 
and conducted with due consideration to 
the variation in rate of growth and 
maturity of young adolescents. 189 97 6 3 0 0
36. Equal opportunity is provided 
for all students to participate in the 
physical activities program. 191 98 4 2 0 0
TABLE III (continued)
Recommendation
37. Clubs are conducted to discover 
and develop interests and abilities of the 
students.
38. Provisions are made in the club 
program for different levels of ability 
and maturity.
39. Selection of library materials 
considers academic and recreational 
interests and needs of the junior high 
school student.
40. Open-shelf facilities are pro­
vided in the library.
41. The purchase of adequate books, 
pamphlets, periodicals, and newspapers 
for the school library is provided for 
in the school budget.
42. Students have access to the library 
during class periods, including study hall, 
before school, and after school.
43. Counseling is available during 
the school day for all students.
44. Students assist in maintaining 
healthful eating conditions in the 
lunchroom.
Yes_______________ No_______ No Reply
# % « % # %
162 83 33 17 0 0
138 71 54 28 3 2
195 100 0 0 0 0
190 97 2 1 3  2
190 97 4 2 1 1
185 95 10 5 0 0
191 98 4 2 0 0
179 92 16 8 0 0
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According to the information presented in the table, 
approximately 50 percent of the schools did not carry out 
nine of the forty-four recommendations: Recommendation 1,
Exploratory art courses are required of all students; 
Recommendation 3, Basic business courses are available to 
all students; Recommendation 4, Typewriting instruction 
for personal use is recommended to all students; Recommen­
dation 7, At least two modern foreign languages are available; 
Recommendation 10, Boys participate in home economics in 
matters that meet their interests and needs; Recommendation 
11, Home economics is required of all girls for the equivalent 
of one year or one semester; Recommendation 13, Girls partici­
pate in industrial arts activities in matters that meet their 
interests and needs; Recommendation 14, Industrial arts is 
required of all boys for the equivalent of one year or one 
semester; and Recommendation 18, All students are required 
to participate in at least one general music course during 
their junior high school years.
Several curriculum recommendations were carried out 
by approximately 90 percent of the schools: Recommendation
5, English courses are required of all students at each grade 
level; Recommendation 8, As a minimum, one course in health 
education is available; Recommendation 15, Mathematics is 
required of all students at each grade level; Recommendation
43
17, Elective music courses are available; Recommendation 26, 
Students are given opportunities to preside at assembly 
programs; Recommendation 27, Students are helped to feel the 
value of contributing time and money to worthwhile causes; 
Recommendation 35, Physical activities are planned and con­
ducted with due consideration to the variation in rate of 
growth and maturity of young adolescents; Recommendation 36, 
Equal opportunity is provided for all students to participate 
in the physical activities program; Recommendation 40, Open- 
shelf facilities are provided in the library; Recommendation 
41, The purchase of adequate books, pamphlets, periodicals, 
and newspapers for the school library is provided for in the 
school budget; Recommendation 42, Students have access to the 
library during class periods, including study hall, before 
school, and after school; Recommendation 43, Counseling is 
available during the school day for all students; and Recom­
mendation 44, Students assist in maintaining healthful eating 
conditions in the lunchroom. The only recommendation carried 
out by 100 percent of the schools was Recommendation 39, 
Selection of library materials considers academic and recre­
ational interest and needs of the junior high school student.
The largest number of schools which did not reply to 
two curriculum recommendations was 7: Recommendation 29,
School publications encourage self-expression and creative
44
work on the part of students, and Recommendation 34, The 
social program provides opportunities for development of 
informal conversation skills.
A study of the total response to each curriculum 
recommendation as presented in Table III has indicated that 
thirty-five of the recommendations were carried out by 
approximately 50 percent of the schools, while nine recom­
mendations were not carried out. It appeared that the schools 
did carry out the curriculum recommendations for the junior 
high school validated by the national jury.
RESPONSES TO EACH RECOMMENDATION ACCORDING 
TO ENROLLMENT GROUPS
Data relevant to the number of schools which carried 
out each curriculum recommendation according to enrollment 
groups have been presented in Table IV. With respect to 
Recommendation 1, Exploratory art courses are required of all 
students, schools enrolling between 0 and 600 students carried 
out the recommendation 17 times, or 41 percent, and did not 
carry out the recommendation 22 times, or 54 percent. Schools 
enrolling 601 to 1,200 students carried out the recommendation 
29 times, or 31 percent, and did not carry out the recommen­
dation 66 times, or 69 percent. Schools enrolling between
1,201 and 1,800 students carried out the recommendation 19
TABLE IV
RESPONSES TO EACH RECOMMENDATION ACCORDING TO ENROLLMENT GROUPS
0 - 600 601 - 1/200 1,201 - 1,800 1,801 or more
Recommendation
Yes No 
* % * %
Yes No Yes No 
t %  * « * %  # %
Yes No 
# % * %
1. Exploratory 
art courses are re­
quired of all stu­
dents. 17 41 22 54 29 31 66 69 19 43 25 57 3 60 2 40
2. Provisions 
are made to satisfy 
the individual art 
needs of all stu­
dents. 24 59 17 41 66 69 29 31 30 68 13 30 5 100 0 0
3. Basic busi­
ness courses are 
available to all
students. 7 17 34 83 25 26 69 73 13 30 31 70 2 40 3 60
4. Typewriting 
instruction for 
personal use is 
recommended to all
students. 11 27 30 73 34 36 51 54 13 30 31 70 0 0 5 100
5. English 
courses are re­
quired of all stu­
dents at each grade
level. 40 98 1 2 95 100 0 0 44 100 0 0 5 100 0 0
TABLE IV (continued)
0 - 600 601 - 1,200 
Yes No Yes No




to all students. 23 56 18 44 64 67 30 32
7. At least two 
modern foreign lan­
guages are available. 5 12 36 88 41 43 54 57
8. As a minimum, 
one course in health 
education is avail­




all students. 18 44 23 56 48 51 47 49
10. Boys partic­
ipate in home eco­
nomics in matters 
that meet their
interests and needs. 5 12 34 83 23 24 72 76
11. Home Eco­
nomics is required 
of all girls for the 
equivalent of one
year or one semester. 14 34 27 66 24 25 70 74
1,201 - 1,800 1,801 or more
Yes No Yes No
# %  * « * %  * %
19 43 25 57
29 66 15 34
42 95 2 5
26 59 18 41
12 27 32 73
22 50 22 50
4 80 1 20
4 80 1 20
3 60 2 40
5 100 0 0
1 20 4 80
3 60 2 40
TABLE IV (continued)
0 - 600 601 - 1,200 1,201 - 1,800 1,801 or more
Recommendation
Yes No 
# % # %
Yes No 






* % # %
12. Industrial 
arts instruction is 
available to all
students. 21 51 20 49 54 57 41 43 24 55 20 45 3 60 2 40
13. Girls partic­
ipate in industrial 
arts activities in 
matters that meet 
their interests
and needs. 14 34 27 66 33 35 61 64 16 36 28 63 2 40 2 40
14. Industrial 
arts is required of 
all boys for the 
equivalent of one 
year or one
semester. 10 24 30 73 21 22 74 78 21 48 23 52 2 40 3 60
15. Mathematics 
is required of all 
students at each
grade level. 40 98 1 2 90 95 5 5 41 93 3 7 5 100 0 0
16. Remedial 
work in arithmetic 
is available to
all students. 27 66 14 34 61 64 25 26 26 59 15 34 5 100 0 0
TABLE IV (continued)
0 - 600 601 - 1,200 1,201 - 1,800 1,801 or more
Recommendation
Yes No 
# % # %
Yes No 






# % * %
17. Elective 
music courses are
available. 38 94 3 7 90 95 5 5 42 95 1 2 5 100 0 0
18. All students 
are required to par­
ticipate in at least 
one general music 
course during their 
junior high school
years. 18 44 23 56 38 40 56 59 21 48 21 48 3 60 2 40
19. Physical 
education courses 
are required of all 
students, at each 
grade level, except 
those excused by a
physician 36 88 4 10 83 87 12 13 39 89 4 9 5 100 0 0
20. A minimum of 
two years of science 
or its equivalent 
are required of
all students. 38 93 3 7 84 88 11 12 39 89 4 9 5 100 0 0
21. Junior high 
school science is a 
case of general
TABLE IV (continued)
0 - 600 601 - 1,200 1,201 - 1,800 1,801 or more
Recommendation
Yes No 
* % * %
Yes No 
* % # %
Yes I « No * % Yes No * % # %
education, not an 
area of specializa­
tion, and taught
accordingly. 33 88 8 20 71 75 21 22 30 68 13 30 5 100 0 0
22. Social 
studies are re­
quired of all 
students at each
grade level. 29 71 12 29 63 66 32 34 25 57 18 41 3 60 2 40
23. School govern­
ment provides oppor­
tunities for all 
students to partici­
pate in a representa­
tive form of govern­
ment. 34 83 7 17 84 88 10 11 42 95 1 2 5 100 0 0
24. School 
government functions 
within limits clearly 
defined by consti­
tution and by laws and 
with authority dele­
gated by the adminis­
tration. 28 70 12 29 85 89 9 9 41 93 2 5 5 100 0 0
TABLE IV (continued)
0 - 600 601 - 1,200 1,201 - 1,800 1,801 or more
Recommendation
Yes No 
# % # %
Yes No 






# % # %
25. School assem­
bly programs are in 
large part presented 
by students and by 
student organiza­
tions. 30 73 11 27 72 76 22 23 31 70 12 27 4 80 1 20
26. Students are 
given opportunities 
to preside at assem­
bly programs. 38 93 1 2 87 92 7 7 39 89 4 9 5 100 0 0
27. Students are 
helped to feel the 
value of contributing 
time and money to
worthwhile causes. 41 100 0 0 91 96 3 3 42 95 1 2 5 100 0 0
28. Opportunities 
are provided for stu­
dents to develop 
responsibilities for 
the content and 
management of





0 - 600 601 - 1,200 1,201 - 1,800 1,801 or more
Recommendation
Yes No 
* % # %
Yes No 






# % # %
creative work on the
part of students. 32 78 9 22 79 83 12 13 39 89 3 7 5 100
30. Opportunities 
are provided for stu­
dents to write and 
produce their own 
dramatic produc­
tions. 27 66 14 34 68 72 27 28 29 66 13 30 5 100
31. Dramatic and 
speech activities 
encourage partici­
pation by many stu­
dents as well as
the more talented. 34 83 6 15 77 81 18 19 30 68 13 30 5 100
32. Provision is 
made for student 
participation in 
formal and informal
speech activities. 33 80 9 22 81 85 14 15 26 59 12 27 5 100
33. Social affairs 
appropriate to the 
grade level of the 
students and type of 
school are a definite
part of school life. 30 73 10 24 77 81 17 18 31 70 12 27 5 100
TABLE IV (continued)
0 - 600 601 - 1,200 1,201 - 1,800 1,801 or more
Recommendation
Yes No 
# % * %
Yes No 






* % * %









ducted with due con­
sideration to the 
variation in rate of 
growth and maturity
of young adolescents. 41 100 0 0 91 96 4 4 42 95 2 2 5 100 0 0
36. Equal oppor­
tunity is provided 
for all students to 
participate in the 
physical activities
program. 41 100 0 0 93 98 2 2 42 95 2 5 5 100 0 0
37. Clubs are 
conducted to dis­
cover and develop 
interests and abili­
ties of the students. 34 83 7 17 78 82 17 18 40 91 4 9 3 60 2 40
TABLE IV (continued)
0 - 600 601 - 1,200 1,201 - 1,800 1,801 or more
Yes No Yes No Yes No Yes No
Recommendation # % # % # %  # % # %  # % # %  # %
38. Provisions 
are made in the club 
program for different 
levels of ability
and maturity. 28 70 13 32 65 68 28 29 36 82 8 18 3 60 2 40




terests and needs of 
the junior high




library. 41 100 0 0 91 96 2 2 44 100 0 0 5 100 0 0
41. The purchase 
of adequate books, 
pamphlets, periodi­
cals, and newspapers 
for the school 
library is provided 
for in the school
budget. 41 100 0 0 94 99 1 1 41 93 3 7 5 100 0 0
TABLE IV (continued)
0 - 600 601 - 1,200 1,201 - 1,800 1,801 or more
Recommendation
Yes No 
* % # %
Yes No 






# % * %
42. Students have 
access to the library 
during class periods, 
including study hall, 
before school, and
after school. 40 98 1 2 90 95 5 5 42 95 2 5 5 100 0 0
43. Counseling 
is available during 
the school day for





in the lunchroom. 40 98 1 2 83 87 12 13 42 95 2 5 4 80 1 20
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times, or 4 3 percent, and did not carry out the recommendation 
25 times, or 57 percent. Schools enrolling 1,801 or more 
students carried out the recommendation 3 times, or 60 per** 
cent, and did not carry out the recommendation 2 times, or 
40 percent.
With respect to Recommendation 2, Provisions are made 
to satisfy the individual art needs of all students, schools 
enrolling between 0 and 600 students carried out the recom­
mendation 24 times, or 59 percent, and did not carry out the 
recommendation 17 times, or 41 percent. Schools enrolling 
601 to 1,200 students carried out the recommendation 66 times, 
or 69 percent, and did not carry out the recommendation 29 
times, or 31 percent. Schools enrolling between 1,201 and
1,800 students carried out the recommendation 30 times, or 
68 percent, and did not carry out the recommendation 13 times, 
or 30 percent. Schools enrolling 1,801 or more students 
carried out the recommendation 5 times, or 100 percent; none 
failed to carry out the recommendation.
According to the information presented in the table, 
approximately 50 percent of the schools enrolling between 0 
and 600 students did not carry out ten of the recommendations: 
Recommendation 1, Exploratory art courses are required of all 
students; Recommendation 3, Basic business courses are avail­
able to all students; Recommendation 4, Typewriting
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instruction for personal use is recommended to all students; 
Recommendation 7, At least two modern foreign languages are 
available; Recommendation 9, Home economics instruction is 
available to all students; Recommendation 10, Boys partici­
pate in home economics in matters that meet their interests 
and needs; Recommendation 11, Home economics is required of 
all girls for the equivalent of one year or one semester; 
Recommendation 13, Girls participate in industrial arts activi­
ties in matters that meet their interests and needs; Recom­
mendation 14, Industrial arts is required of all boys for 
the equivalent of one year or one semester; and Recommenda­
tion 18, All Students are required to participate in at 
least one general music course during their junior high 
school years.
Several curriculum recommendations were carried out 
by approximately 90 percent of the schools in the 0 to 600 
enrollment group: Recommendation 5, English courses are re­
quired of all students at each grade level; Recommendation 8,
As a minimum, one course in health education is available; 
Recommendation 15, Mathematics is required of all students 
at each grade level; Recommendation 17, Elective music courses 
are available; Recommendation 20, A minimum of two years of 
science or its equivalent are required of all students; Recom­
mendation 26, Students are given opportunities to preside
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at assembly programs; Recommendation 42, Students have access 
to the library during class periods, including study hall, 
before school, and after school; Recommendation 43, Coun­
seling is available during the school day for all students; 
and. Recommendation 44, Students assist in maintaining health 
ful eating conditions in the lunchroom.
The recommendations carried out by 100 percent of the 
schools in the 0 to 600 student enrollment group were: 
Recommendation 27, Students are helped to feel the value of 
contributing time and money to worthwhile causes; Recom­
mendation 35, Physical activities are planned and conducted 
with due consideration to the variation in rate of growth 
and maturity of young adolescents; Recommendation 36, Equal 
opportunity is provided for all students to participate in 
the physical activities program; Recommendation 39, Selection 
of library materials considers academic and recreational 
interests and needs of the junior high school student; Recom­
mendation 40, Open-shelf facilities are provided in the 
library; and, Recommendation 41, The purchase of adequate 
books, pamphlets, periodicals, and newspapers for the school 
library is provided for in the school budget.
For schools enrolling between 601 and 1,200 students, 
approximately 50 percent did not carry out nine of the recom­
mendations: Recommendation 1, Exploratory art courses are
58
required of all students; Recommendation 3, Basic business 
courses are available to all students; Recommendation 4, 
Typewriting instruction for personal use is recommended to 
all students; Recommendation 7, At least two modern foreign 
languages are available; Recommendation 10, Boys participate 
in home economics in matters that meet their interests and 
needs; Recommendation 11, Home economics is required of all 
girls for the equivalent of one year or one semester; Recom­
mendation 13, Girls participate in industrial arts activities 
in matters that meet their interests and needs; Recommenda­
tion 14, Industrial arts is required of all boys for the 
equivalent of one year or one semester; and, Recommendation 
18, All students are required to participate in at least one 
general music course during their junior high school years.
Several curriculum recommendations were carried out 
by approximately 90 percent of the schools in the 601 to
1,200 enrollment group: Recommendation 8, As a minimum, one
course in health education is available; Recommendation 15, 
Mathematics is required of all students at each grade level; 
Recommendation 17, Elective music courses are available; 
Recommendation 26, Students are given opportunities to pre­
side at assembly programs; Recommendation 27, Students are 
helped to feel the value of contributing time and money to 
worthwhile causes; Recommendation 35, Physical activities
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are planned and conducted with due consideration to the 
variation in rate of growth and maturity of young adoles­
cents; Recommendation 36, Opportunity is provided for all 
students to participate in the physical activities program; 
Recommendation 40, Open-shelf facilities are provided in the 
library; Recommendation 41, The purchase of adequate books, 
pamphlets, periodicals, and newspapers for the school library 
is provided for in the school budget; and, Recommendation 42, 
Students have access to the library during class periods, 
including study hall, before school, and after school.
Three recommendations were carried out by 100 percent 
of the schools in the 601 to 1,200 student enrollment group: 
Recommendation 5, English courses are required of all stu­
dents at each grade level; Recommendation 39, Selection of 
library materials considers academic and recreational interests 
and needs of the junior high school student; and. Recommen­
dation 4 3, Counseling is available during the school day for 
all students.
Of the schools enrolling 1,201 to 1,800 students, 
approximately 50 percent did not carry out eight of the recom­
mendations: Recommendation 1, Exploratory art courses are re­
quired of all students; Recommendation 3, Basic business 
courses are available to all students; Recommendation 4, 
Typewriting instruction for personal use is recommended to
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all students; Recommendation 6, A developmental reading pro­
gram is available to all students; Recommendation 10, Boys 
participate in home economics in matters that meet their 
interests and needs; Recommendation 11, Home economics is 
required of all girls for the equivalent of one year or one 
semester; Recommendation 13, Girls participate in industrial 
arts activities in matters that meet their interests and 
needs; and. Recommendation 14, Industrial arts is required 
of all boys for the equivalent of one year or one semester.
Several curriculum recommendations were carried out 
by approximately 90 percent of the schools in the 1,201 to
1,800 enrollment group; Recommendation 8, As a minimum, 
one course in health education is available; Recommendation 
15, Mathematics is required of all students at each grade 
level; Recommendation 17, Elective music courses are avail­
able; Recommendation 23, School government provides oppor­
tunities for all students to participate in a representative 
form of government; Recommendation 24, School government 
functions within limits clearly defined by constitution and 
by laws and with authority delegated by the administration; 
Recommendation 27, Students are helped to feel the value of
contributing time and money to worthwhile causes; Recommen­
dation 28, Opportunities are provided for students to develop 
responsibilities for the content and management of
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publications; Recommendation 35, Physical activities are 
planned and conducted with due consideration to the varia­
tion in rate of growth and maturity of young adolescents; 
Recommendation 36, Equal opportunity is provided for all 
students to participate in the physical activities program; 
Recommendation 37, Clubs are conducted to discover and 
develop interests and abilities of the students; Recommen­
dation 41, The purchase of adequate books, pamphlets, peri­
odicals, and newspapers for the school library is provided 
for in the school budget; Recommendation 42, Students have 
access to the library during class periods, including study 
hall, before school, and after school; and, Recommendation 
44, Students assist in maintaining healthful eating condi­
tions in the lunchroom.
The recommendations carried out by 100 percent of 
the schools in the 1,201 to 1,800 student enrollment group 
were: Recommendation 5, English courses are required of all
students at each grade level; Recommendation 39, Selection 
of library materials considers academic and recreational 
interests and needs of the junior high school student; 
Recommendation 40, Open-shelf facilities are provided in the 
library; and, Recommendation 43, Counseling is available 
during the school day for all students.
62
For schools enrolling 1,801 or more students, 
approximately 50 percent did not carry out four of the recom­
mendations: Recommendation 3, Basic business courses are
available to all students; Recommendation 10, Boys partici­
pate in home economics in matters that meet their interests 
and needs; and, Recommendation 14, Industrial arts is re­
quired of all boys for the equivalent of one year or one 
semester. The recommendation not carried out by any of the 
schools enrolling 1,801 or more students was Recommendation 
4, Typewriting instruction for personal use is recommended 
to all students.
Recommendations carried out by 100 percent of the 
schools in the 1,801 or more enrollment group were: Recom­
mendation 2, Provisions are made to satisfy the individual 
art needs of all students; Recommendation 5, English courses 
are required of all students at each grade level; Recommen­
dation 9, Home economics instruction is available to all 
students; Recommendation 15, Mathematics is required of all 
students at each grade level; Recommendation 16, Remedial 
work in arithmetic is available to all students; Recommen­
dation 17, Elective Music courses are available; Recommen­
dation 19, Physical education courses are required of all 
students, at each grade level, except those excused by a 
physician; Recommendation 20, A minimum of two years of
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science or its equivalent are required of all students; 
Recommendation 21, Junior high school science is a case of 
general education, not an area of specialization, and taught 
accordingly; Recommendation 23, School government provides 
opportunities for all students to participate in a repre­
sentative form of government; Recommendation 24, School 
government functions within limits clearly defined by con­
stitution and by laws and with authority delegated by the 
administration; Recommendation 26, Students are given op­
portunities to preside at assembly programs; Recommendation 
27, Students are helped to feel the value of contributing 
time and money to worthwhile causes; Recommendation 28, 
Opportunities are provided for students to develop responsi­
bilities for the content and management of publications; 
Recommendation 29, School publications encourage self- 
expression and creative work on the part of students; Recom­
mendation 30, Opportunities are provided for students to
write and produce their own dramatic productions; Recommen­
dation 31, Dramatic and speech activities encourage partici­
pation by many students as well as the more talented; Recom­
mendation 32, Provision is made for student participation in
formal and informal speech activities; Recommendation 33, 
Social affairs appropriate to the grade level of the students 
and type of school are a definite part of school life;
64
Recommendation 35, Physical activities are planned and 
conducted with due consideration to the variation in rate 
of growth and maturity of young adolescents; Recommendation 
36, Equal opportunity is provided for all students to par­
ticipate in the physical activities program; Recommendation 
39, Selection of library materials considers academic and 
recreational interests and needs of the junior high school 
student; Recommendation 40, Open-shelf facilities are provided 
in the library; Recommendation 41, The purchase of adequate 
books, pamphlets, periodicals, and newspapers for the school 
library is provided for in the school budget; Recommendation 
42, Students have access to the library during class periods, 
including study hall, before school, and after school; and, 
Recommendation 4 3, Counseling is available during the school 
day for all students.
A study of the responses to each curriculum recom­
mendation according to enrollment groups, presented in 
Table IV, has indicated that thirty-four of the recommendations 
were carried out by approximately 50 percent of the schools 
enrolling between 0 and 600 students; ten recommendations 
were not carried out. Thirty-five recommendations were carried 
out by approximately 50 percent of the schools enrolling be­
tween 601 and 1,200 students; nine recommendations were not 
carried out. Thirty-six recommendations were carried out by
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approximately 50 percent of the schools enrolling between
1,201 and 1,800 students; eight recommendations were not 
carried out. Forty recommendations were carried out by 
approximately 50 percent of the schools enrolling 1,801 or 
more students; four recommendations were not carried out.
Schools with greater student enrollment carried out 
more of the curriculum recommendations for the junior high 
school validated by the national jury than schools with 
smaller student enrollment.
RESPONSES TO EACH RECOMMENDATION ACCORDING 
TO PERCENTAGE OF CAUCASIAN STUDENTS
Data relevant to the number of schools which carried 
out each curriculum recommendation according to the per­
centage of Caucasian students enrolled have been presented 
in Table V. With respect to Recommendation 1, Exploratory 
art courses are required of all students, schools with 0% 
to 10% Caucasian students carried out the recommendation 
3 times, or 38 percent, and did not carry out the recom­
mendation 5 times, or 62 percent. Schools with 11% to 50% 
Caucasian students carried out the recommendation 10 times, 
or 37 percent, and did not carry out the recommendation 17 
times, or 63 percent. Schools with 51% to 90% Caucasian 
students carried out the recommendation 42 times, or
TABLE V
RESPONSES TO EACH RECOMMENDATION ACCORDING 
TO PERCENTAGE OP CAUCASIAN STUDENTS
0 - 10% 11 - 50% 51 - 90% 91% or more
Recommendation
Yes No 
* % # %
Yes No 
I % # %
Yes No 
* % # %
Yes No 
# % # %
1. Exploratory 
art courses are re­
quired of all
students. 3 38 5 62 10 37 17 63 42 39 66 61 18 37 30 63
2. Provisions 
are made to satisfy 
the individual art 
needs of all stu­
dents. 7 88 1 12 20 74 7 26 75 69 32 30 31 65 17 35
3. Basic busi­
ness courses are 
available to all
students. 1 12 7 88 7 26 20 74 29 27 78 72 10 21 38 79
4. Typewriting 
instruction for 
personal use is 
recommended to all
students. 2 25 6 75 10 37 17 63 34 31 64 59 14 29 34 71
5. English 
courses are re­
quired of all stu­
dents at each
grade level. 8 100 0 0 26 95 1 4 108 100 0 0 48 100 0 0
TABLE V (continued)
0 - 10% 11 - 50% 51 - 90% 91% or more
Recommendation
Yes No 
# % * %
Yes No 
# % # %
Yes No 
# % * %
Yes No 
# % * %
6. A develop­
mental reading pro­
gram is available to
all students. 3 38 5 62 18 67 8 29 54 50 37 34 33 69 15 31
7. At least two 
modern foreign lan­
guages are available. 5 62 3 38 11 41 16 59 52 48 56 52 22 46 26 54
8. As a minimum, 
one course in health 
education is avail­




all students. 7 88 1 12 14 51 13 48 62 57 46 43 18 37 30 63
10. Boys partici­
pate in home eco­
nomics in matters 
that meet their
interests and needs. 2 25 6 75 7 26 20 74 23 21 83 77 9 18 39 81
11. Home eco­
nomics is required 
of all girls for the 
equivalent of one
year or one semes­ter. 4 50 4 50 10 37 17 63 35 32 72 67 14 29 34 71
TABLE V (continued)
0 - 10% 11 - 50% 51 - 90% 91% or more
Recommendation
Yes No 
« % * %
Yes No 
# % * %
Yes No 






arts instruction is 
available to all
students. 5 62 3 38 16 59 11 41 6 63 41 38 23 50 25 52
13. Girls partici­
pate in industrial 
arts activities in 
matters that meet 
their interests
and needs. 2 25 6 75 14 51 13 48 43 40 64 59 10 21 38 79
14. Industrial 
arts is required of 
all boys for the 
equivalent of one 
year or one
semester. 4 50 4 50 7 26 20 74 30 28 77 71 13 27 35 73
15. Mathematics 
is required of all 
students at each
grade level. 8 100 0 0 26 95 1 4 101 94 7 6 47 98 1 2
16. Remedial 
work in arithmetic 
is available to all
students. 5 62 3 38 18 67 9 33 74 69 32 30 36 75 11 23
TABLE V (continued)
0 - 10% 11 - 50% 51 - 90% 91% or more
Recommendation
Yes No 
# % # %
Yes No 
# % # %
Yes No 







available. 8 100 0 0 24 89 3 11 102 94 6 6 48 100 0 0
18. All students 
are required to par­
ticipate in at least 
one general music 
course during their 
junior high school
years. 4 50 4 50 14 51 13 48 45 41 60 56 22 46 26 54
19. Physical 
education courses 
are required of all 
students, at each 
grade level, except 
those excused by
a physician. 8 100 0 0 24 89 3 11 95 88 13 12 41 85 6 12
20. A minimum 
of two years of 
science or its 
equivalent are re­
quired of all
students. 6 75 2 25 22 81 5 19 98 91 10 9 46 96 2 4
TABLE V (continued)
0 - 10% 11 - 50% 51 - 90% 91% or more
Recommendation
Yes No 
# % # %
Yes No 
* % I % Yes No * % * % Yes No I % « %
21. Junior high 
school science is a 
case of general edu­
cation, not an area 
of specialization, 
and taught
accordingly. 6 75 2 25 23 85 4 15 76 70 30 28 38 79 9 18
22. Social 
studies are re­
quired of all 
students at each




all students to par­
ticipate in a repre­
sentative form of
government. 8 100 0 0 25 91 2 7 97 90 11 10 41 85 6 12
24. School 
government functions 
within limits clearly 
defined by constitu­
tion and by laws and 
with authority dele­
gated by the adminis- _  ^  „tration. 8 100 0 0 24 89 3 11 90 83 15 14 42 87 6 12
TABLE V (continued)
0 - 10% 11 - 50% 51 - 90% 91% or more
Yes No Yes No Yes No Yes No
Recommendation # % # % # %  # % #  % # % < %  # %
25. School assem­
bly programs are in 
large part presented 
by students and by 
student organiza­
tions. 8 100 0 0 22 81 5 19 81 75 25 23 32 67 16 33
26. Students are 
given opportunities 
to preside at
assembly programs. 8 100 0 0 24 89 3 11 104 96 4 4 43 89 5 10
27. Students are 
helped to feel the 
value of contributing 
time and money to
worthwhile causes. 7 88 1 12 27 100 0 0 106 98 2 2 46 96 2 4
28. Opportunities 
are provided for stu­
dents to develop re­
sponsibilities for 
the content, and 
management of





0 - 10% 11 - 50% 51 - 90% 91% or more
Recommendation
Yes No 
# % # %
Yes No 
* % * %
Yes No 
* % * %
Yes No 
# % I %
creative work on 
the part of
students. 8 100 0 0 25 91 2 7 94 87 14 13 38 79 9 18
30. Opportunities 
are provided for stu­
dents to write and 
produce their own
dramatic productions. 8 100 0 0 17 63 10 37 75 69 31 30 34 71 14 29
31. Dramatic and 
speech activities 
encourage participa­
tion by many students 
as well as the more
talented. 8 100 0 0 19 70 8 29 82 76 25 23 39 81 9 18
32. Provision is 
made for student 
participation in 
formal and informal
speech activities. 6 75 2 25 20 74 7 26 88 81 21 20 41 85 7 14
33. Social af­
fairs appropriate to 
the grade level of the 
students and type of 
school are a definite
part of school life. 7 88 1 12 21 78 6 22 82 76 26 24 40 83 6 12
TABLE V (continued)
0 - 10% 11 - 50% 51 - 90% 91% or more
Recommendation
Yes No 
* % # %
Yes No 
* % # %
Yes No 
t % * %
Yes No 
* % # %





skills. 6 75 2 25 24 89 3 11 81 75 23 21 38 79 9 18
35. Physical ac­
tivities are planned 
and conducted with 
due consideration to 
the variation in rate 
of growth and ma­
turity of young
adolescents. 8 100 0 0 26 95 1 4 105 97 2 2 46 96 2 4
36. Equal oppor­
tunity is provided 
for all students to 
participate in the 
physical activities
program. 8 100 0 0 27 100 0 0 105 97 3 3 47 98 1 2
37. Clubs are 
conducted to dis­
cover and develop 
interests and abili­
ties of thestudents. 8 100 0 0 24 89 3 11 89 82 19 18 38 79 10 21
TABLE V (continued)


















are made in the club 
program for different 
levels of ability 
and maturity. 8 100 0 0 23 85 4 15 86 80 30 28 30 63 17 35




interests and needs 
of the junior high
school student. 8 100 0 0 27 100 0 0 108 100 0 0 48 100
40. Open-shelf 
facilities are pro­
vided in the library. 8 100 0 0 27 100 0 0 106 98 2 2 48 100
41. The purchase 
of adequate books, 
pamphlets, periodi­
cals, and newspapers 
for the school 
library is provided 
for in the school
budget. 8 100 0 0 26 95 1 4 106 98 2 2 47 98
42. Students 
have access to the
TABLE V (continued)
0 - 10% 11 - 50% 51 - 90% 91% or more
Recommendation
Yes No 
* % * %
Yes No 
* % * %
Yes No 
# % * %
Yes No 






school. 7 88 1 12 26 95 1 4 107 99 1 1 41 85 7 14
43. Counseling 
is available during 
the school day for





in the lunchroom. 8 100 0 0 25 91 2 7 98 91 9 8 44 92 4 8
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39 percent, and did not carry out the recommendation 66 times, 
or 61 percent. Schools with 91% or more Caucasian students 
carried out the recommendation 18 times, or 37 percent, and 
did not carry out the recommendation 30 times, or 63 percent.
With respect to Recommendation 2, Provisions are made 
to satisfy the individual art needs of all students, schools 
with 0% to 10% Caucasian students carried out the recom­
mendation 7 times, or 88 percent, and did not carry out the 
recommendation 1 time, or 12 percent. Schools with 11% to 
50% Caucasian students carried out the recommendation 20 
times, or 74 percent, and did not carry out the recommen­
dation 7 times, or 26 percent. Schools with 51% to 90% 
Caucasian students carried out the recommendation 75 times, 
or 69 percent, and did not carry out the recommendation 32 
times, or 30 percent. Schools with 91% or more Caucasian 
students carried out the recommendation 31 times,or 65 per­
cent, and did not carry out the recommendation 17 times, or 
35 percent.
According to the information presented in the table, 
approximately 50 percent of the schools with 0% to 10% 
Caucasian students did not carry out six of the recommen­
dations: Recommendation 1, Exploratory art courses are
required of all students; Recommendation 3, Basic business 
courses are available to all students; Recommendation 4,
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Typewriting instruction for personal use is recommended to 
all students; Recommendation 6, A developmental reading 
program is available to all Students; Recommendation 10,
Boys participate in home economics in matters that meet 
their interests and needs; and, Recommendation 13, Girls 
participate in industrial arts activities in matters that 
meet their interests and needs.
The recommendations carried out by 100 percent of the 
schools in the 0% to 10% Caucasian students group were: 
Recommendation 5, English courses are required of all stu- 
dents at each grade level; Recommendation 15, Mathematics 
is required of all students at each grade level; Recom­
mendation 17, Elective music courses are available; Recom­
mendation 19, Physical education courses are required of all 
students, at each grade level, except those excused by a 
physician; Recommendation 23, School government provides op­
portunities for all students to participate in a representa­
tive form of government; Recommendation 24, School government 
functions within limits clearly defined by constitution and 
by laws and with authority delegated by the administration; 
Recommendation 25, School assembly programs are in large part 
presented by students and by student organizations; Recom­
mendation 26, Students are given opportunities to preside at 
assembly programs; Recommendation 28, Opportunities are
provided for students to develop responsibilities for the 
content and management of publications; Recommendation 29, 
School publications encourage self-expression and creative 
work on the part of students; Recommendation 30, Opportun­
ities are provided for students to write and produce their 
own dramatic productions; Recommendation 31, Dramatic and 
speech activities encourage participation by many students 
as well as the more talented; Recommendation 35, Physical 
activities are planned and conducted with due consideration 
to the variation in rate of growth and maturity of young 
adolescents; Recommendation 36, Equal opportunity is provided 
for all students to participate in the physical activities 
program; Recommendation 37, Clubs are conducted to discover 
and develop interests and abilities of the students; Recom­
mendation 38, Provisions are made in the club program for 
different levels of ability and maturity; Recommendation 39, 
Selection of library materials considers academic and recre­
ational interests and needs of the junior high school student 
Recommendation 40, Open-shelf facilities are provided in the 
library; Recommendation 41, The purchase of adequate books, 
pamphlets, periodicals, and newspapers for the school library 
is provided for in the school budget; Recommendation 43, 
Counseling is available during the school day for all stu­
dents; and Recommendation 44, Students assist in maintaining
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healthful eating conditions in the lunchroom.
For schools with 11% to 50% Caucasian students, 
approximately 50 percent did not carry out seven of the 
recommendations: Recommendation 1, Exploratory art courses
are required of all students; Recommendation 3, Basic busi­
ness courses are available to all students; Recommendation 
4, Typewriting instruction for personal use is recommended 
to all students; Recommendation 7, At least two modern 
foreign languages are available; Recommendation 10, Boys 
participate in home economics in matters that meet their 
interests and needs; Recommendation 11, Home economics is 
required of all girls for the equivalent of one year or one 
semester; and, Recommendation 14, Industrial arts is required 
of all boys for the equivalent of one year or one semester.
Several curriculum recommendations were carried out 
by approximately 90 percent of the schools in the 11% to 50% 
Caucasian students group: Recommendation 5, English courses
are required of all students at each grade level; Recommen­
dation 8, As a minimum, one course in health education is 
available; Recommendation 15, Mathematics is required of all 
students at each grade level; Recommendation 23, School 
government provides opportunities for all students to partici­
pate in a representative form of government; Recommendation 
28, Opportunities are provided for students to develop
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responsibilities for the content and management of publi­
cations; Recommendation 29, School publications encourage 
self-expression and creative work on the part of students; 
Recommendation 35, Physical activities are planned and 
conducted with due consideration to the variation in rate 
of growth and maturity of young adolescents; Recommendation 
41, The purchase of adequate books, pamphlets, periodicals, 
and newspapers for the school library is provided for in the 
school budget; Recommendation 42, Students have access to 
the library during class periods, including study hall, before 
school, and after school; Recommendation 43, Counseling is 
available during the school day for all students; and, 
Recommendation 44, Students assist in maintaining healthful 
eating conditions in the lunchroom.
Recommendations carried out by every school in the 
11% to 50% Caucasian students group were: Recommendation 27, 
Students are helped to feel the value of contributing time 
and money to worthwhile causes; Recommendation 36, Equal 
opportunity is provided for all students to participate in 
the physical activities program; Recommendation 39, Selection 
of library materials considers academic and recreational 
interests and needs of the junior high school student; and, 
Recommendation 40, Open-shelf facilities are provided in 
the library.
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Of the schools with 51% to 90% Caucasian students, 
approximately 50 percent did not carry out nine recommen­
dations: Recommendation 1, Exploratory art courses are
required of all students; Recommendation 3, Basic business 
courses are available to all students; Recommendation 4, 
Typewriting instruction for personal use is recommended to 
all students; Recommendation 7, At least two modern foreign 
languages are available; Recommendation 10, Boys participate 
in home economics in matters that meet their interests and 
needs; Recommendation 11, Home economics is required of all 
girls for the equivalent of one year or one semester; Recom­
mendation 13, Girls participate in industrial arts activi­
ties in matters that meet their interests and needs; 
Recommendation 14, Industrial arts is required of all boys 
for the equivalent of one year or one semester; and, 
Recommendation 18, All students are required to participate 
in at least one general music course during their junior 
high school years.
Several curriculum recommendations were carried out 
by approximately 90 percent of the schools in the 51% to 90% 
Caucasian students group: Recommendation 8, As a minimum,
one course in health education is available; Recommendation 
15, Mathematics is required of all students at each grade 
level; Recommendation 17, Elective music courses are
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available; Recommendation 20, A minimum of two years of 
science or its equivalent are required of all students; 
Recommendation 23# School government provides opportunities 
for all students to participate in a representative form of 
government; Recommendation 26, Students are given opportun­
ities to preside at assembly programs; Recommendation 27, 
Students are helped to feel the value of contributing time 
and money to worthwhile causes; Recommendation 35, Physical 
activities are planned and conducted with due consideration 
to the variation in rate of growth and maturity of young 
adolescents; Recommendation 36, Equal opportunity is provided 
for all students to participate in the physical activities 
program; Recommendation 40, Open-shelf facilities are pro­
vided in the library; Recommendation 41, The purchase of 
adequate books, pamphlets, periodicals, and newspapers for 
the school library is provided for in the school budget; 
Recommendation 42, Students have access to the library 
during class periods, including study hall, before school, 
and after school; and, Recommendation 44, Students assist 
in maintaining healthful eating conditions in the lunchroom.
Recommendations carried out by 100 percent of the 
schools in the 51% to 90% Caucasian students group were: 
Recommendation 5, English courses are required of all students 
at each grade level; Recommendation 39, Selection of library
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materials considers academic and recreational interests and 
needs o£ the junior high school student; and, Recommendation 
43, Counseling is available during the school day for all 
students.
For schools with 91% or more Caucasian students, 
approximately 50 percent did not carry out eleven of the 
recommendations: Recommendation 1, Exploratory art courses
are required of all students; Recommendation 3, Basic business 
courses are available to all students; Recommendation 4, 
Typewriting instruction for personal use is recommended to 
all students; Recommendation 7, At least two modern foreign 
languages are available; Recommendation 9, Home economics 
instruction is available to all students; Recommendation 10, 
Boys participate in home economics in matters that meet their 
interests and needs; Recommendation 11, Home economics is 
required of all girls for the equivalent of one year or one 
semester; Recommendation 12, Industrial arts instruction is 
available to all students; Recommendation 13, Girls partici­
pate in industrial arts activities in matters that meet their 
interests and needs; Recommendation 14, Industrial arts is 
required of all boys for the equivalent of one year or one 
semester; and, Recommendation 18, All students are required 
to participate in at least one general music course during 
their junior high school years.
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Several curriculum recommendations were carried out 
by approximately 90 percent of the schools in the 91% or 
more Caucasian students group: Recommendation 8, As a minimum
one course in health education is available; Recommendation 
15, Mathematics is required of all students at each grade 
level; Recommendation 20, A minimum of two years of science 
or its equivalent are required of all students; Recommenda­
tion 27, Students are helped to feel the value of contributing 
time and money to worthwhile causes; Recommendation 35, 
Physical activities are planned and conducted with due con­
sideration to the variation in rate of growth and maturity 
of young adolescents; Recommendation 36, Equal opportunity 
is provided for all students to participate in the physical 
activities program; Recommendation 41, The purchase of ade­
quate books, pamphlets, periodicals, and newspapers for the 
school library is provided for in the school budget; Recom­
mendation 43, Counseling is available during the school day 
for all students; and, Recommendation 44, Students assist in 
maintaining healthful eating conditions in the lunchroom.
Recommendations carried out by every school in the 
91% or more Caucasian students group were: Recommendation 5, 
English courses are required of all students at each grade 
level; Recommendation 17, Elective music courses are avail­
able; Recommendation 39, Selection of library materials
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considers academic and recreational interests and needs of 
the junior high school student; and, Recommendation 40, Open- 
shelf facilities are provided in the library.
A study of the responses to each curriculum recom­
mendation according to the percentage of Caucasian students, 
presented in Table V, has indicated that thirty-eight of the 
recommendations were carried out by approximately 50 percent 
of the schools with 0% to 10% Caucasian students; six recom­
mendations were not carried out. Thirty-seven recommen­
dations were carried out by approximately 50 percent of the 
schools with 11% to 50% Caucasian students; seven recom­
mendations were not carried out. Thirty-five recommendations 
were carried out by approximately 50 percent of the schools 
with 51% to 90% Caucasian students; nine recommendations 
were not carried out. Thirty-three recommendations were 
carried out by approximately 50 percent of the schools with 
91% or more Caucasian students; eleven recommendations were 
not carried out.
Schools with a smaller percentage of Caucasian stu­
dents carried out more of the curriculum recommendations for 
the junior high school validated by the national jury than 
schools with a greater percentage of Caucasian students.
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FACTORS AFFECTING THE CURRICULUM
Section 3 of the questionnaire requested that the 
principal of each school list factors which influenced the 
curriculum of his particular school. One hundred twelve 
principals, or 57 percent, responded to this section of the 
questionnaire.
Data relevant to factors affecting the curriculum as 
listed by the principals have been presented in Table VI.
A total of twenty-three identical or similar factors were 
listed by the principals. The most often repeated factors 
were as follows: Student Needs, County Schoolboard Policy,
Physical Plant, Community Needs, Faculty Limitation, State 
Board of Education Policy, Student Enrollment, and Finances. 
The least repeated factors were as follows: Socio-Economic 
Background of Students, Carnegie Unit Limitations, Voca­
tional Programs, Integration, Student Ability Grouping,
College Prerequisites, Sex Segregation, Instructional Methods, 










Student Needs 31 28
County Schoolboard Policy 30 27
Physical Plant 29 26
Community Needs 22 20
Faculty Limitations 20 18
State Board of Education Policy 19 17
Student Enrollment 18 16
Finances 13 12
Scheduling 8 7
School Administration Policy 6 5
Federal Programs 5 4
Accrediting Association Policy 
Socio-Economic Background
4 4
of Students 3 3
Carnegie Unit Limitations 3 3
Vocational Programs 3 3
Integration 3 3
Student Ability Grouping 3 3
College Prerequisites 3 3
Sex Segregation 2 2
Instructional Methods 2 2
High School Prerequisites 2 2
Traveling Teachers 1 1
Athletic Association Policy 1 1
CHAPTER IV
SUMMARY AND CONCLUSIONS 
SUMMARY
The purpose of this study was to identify the extent 
to which curricula of selected public junior high schools 
equated a proposed curriculum for junior high school vali­
dated by a jury of national authorities. One hundred ninety- 
five selected public junior high schools in Alabama, Florida, 
Georgia, Kentucky, Louisiana, Mississippi, North Carolina, 
South Carolina, Tennessee, Texas, and Virginia were involved 
in the study by returning a questionnaire composed of three 
sections: (1) basic information on the school, including
name, enrollment by sex, and enrollment by race; (2) the 
questionnaire; and (3) an explanatory question on factors 
affecting the curriculum. The data received from the schools 
were compiled and presented according to: (1) total response
to each curriculum recommendation, (2) response to each 
curriculum recommendation according to enrollment groups, and
(3) response to each curriculum recommendation according to 
percentage of Caucasian students. In addition, principals'
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responses to section 3 of the questionnaire, an explanatory 
question on factors affecting the curriculum, were compiled 
and presented.
An examination of the data presented in Table I 
indicated that approximately 50 percent of the schools enrolled 
between 601 and 1,200 students, while approximately 3 percent 
of the schools enrolled 1,801 or more students. Table II 
indicated that approximately 55 percent of the schools had 
from 51% to 90% Caucasian students, while approximately 4 
percent of the schools had from 0% to 10% Caucasian students.
An analysis of the data presented in Table III re­
vealed that although approximately 50 percent of the schools 
carried out thirty-five recommendations, the curriculum 
recommendations were carried out to some extent by all 
schools.
An examination of the data presented in Table IV 
indicated that the curriculum recommendations were carried 
out to some extent by all schools in the enrollment groups, 
except Recommendation 4, Typewriting instruction for personal 
use is recommended to all students, which was not carried 
out by schools enrolling 1,801 or more students. Further 
analysis revealed that for approximately 50 percent of the 
schools as enrollment increased more curriculum recommen­
dations were carried out: schools enrolling 0 - 600 students
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carrying out thirty-four; schools enrolling 601 - 1,200 
students carrying out thirty-five; schools enrolling 1,201 -
1.800 students carrying out thirty-six; and schools enrolling
1.801 or more students carrying out forty-one.
An analysis of the data presented in Table V revealed 
that the curriculum recommendations were carried out to some 
extent by all schools with 0 percent to 100 percent Cauca­
sian students. Further examination indicated that for 
approximately 50 percent of the schools as the percentage 
of Caucasian students increased fewer recommendations were 
carried out: schools with 0% to 10% Caucasian students
carrying out thirty-eight; schools with 11% to 50% Caucasian 
students carrying out thirty-seven; schools with 51% to 90% 
Caucasian students carrying out thirty-six; and schools with 
91% or more Caucasian students carrying out thirty-three.
An examination of the data presented in Table VI 
indicated that the principals of the schools who responded 
to section 3 of the questionnaire stated the opinion that 
curriculum was principally affected by needs, policies, 
limitations, and enrollment; and was least affected by pre­




Analysis of the data of the study provided the 
following conclusions, which support the hypothesis:
(1) To a great extent the public junior high schools 
of Alabama, Florida, Georgia, Kentucky, Louisiana, Mississippi, 
North Carolina, South Carolina, Tennessee, Texas, and Virginia, 
carried out curriculum recommendations validated by a jury
of national authorities.
(2) Public junior high schools of higher student 
enrollments carried out more of the curriculum recommendations 
than did public junior high schools of smaller enrollments.
(3) Public junior high schools with a smaller per­
centage of Caucasian students carried out more of the curricu­
lum recommendations than did public junior high schools of a 
greater percentage of Caucasian students.
(4) Needs, policies, limitations, and enrollment 
were the most significant factors affecting the curricula 
of public junior high schools.
(5) Additional research in the area of the curricu­
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QUESTIONNAIRE SENT TO THE JURY
OF NATIONAL AUTHORITIES
Questionnaire Concerning the Curriculum 
of Junior High Schools
Agree
1. Exploratory art courses should be
required of all students.
2. Provisions should be made to
satisfy the individual art needs 
of all students.
3. Basic business courses should be
available to all students.
4. Typewriting instruction for
personal use should be recom­
mended to all students.
5. English courses should be required
of all students at each grade 
level.
6. A developmental reading program
should be available to all 
students.
7. At least two modern foreign
languages should be taught.
8. At the minimum one course in
health education should be 
provided.
9. Home economics instruction should















Boys should participate in home 
economics activities in manners 
that meet their interests and 
needs.
Home economics should be required 
of all girls for the equivalent 
of one year.
The program of industrial arts 
education should be available 
to all students.
Industrial arts should be re­
quired of all boys for the 
equivalent of one year.
Mathematics should be required 
of all students in each junior 
high school grade.
Remedial work in arithmetic 
should be provided.
Elective music courses should be 
available.
All students should be required 
to participate in at least one 
general music course during 
their junior high school years.
Physical education courses 
should be required of all 
students, at each grade level, 
except those excused by a 
physician.
A minimum of two years of science 
or its equivalent should be 
required of all students in 




20. Junior high school science should
be a case of general education 
and not an area of specialization 
and taught accordingly.
21. Social studies should be required
of all students.
22. School government should provide
opportunity for all students to 
participate in a representative 
form of government.
23. School government should function
within limits clearly defined by 
constitution and by laws and 
with authority delegated by the 
administration.
24. School assembly programs should
in large part be presented by 
students and by student organi­
zations .
25. Students should be given oppor­
tunities to preside at assembly 
programs.
26. Students should be helped to
understand the values of 
contributing time and money to 
worthwhile causes.
27. Opportunities should be provided
for students to develop responsi­
bilities for the content and 
management of publications.
28. School publications should
encourage self-expression and 





29. Opportunities should be provided
for students to write and produce 
their own dramatic productions.
30. Dramatic and speech activities
should provide for participation 
by many students as well as the 
more talented.
31. Provision should be made for
student participation in formal 
or informal speech activities.
32. Social affairs appropriate to the
grade level of the students and 
type of school should be a 
definite part of school life.
33. The social program should provide
opportunities for development 
of informal conversation skills.
34. Physical activities should be
planned and conducted with due 
consideration to the variation 
in rate of growth and maturity 
of young adolescents.
35. Equal opportunity should be pro­
vided for all students to 
participate in the physical 
activities program.
36. Clubs should be conducted to
discover and develop interests 
and abilities of the students.
37. Provisions should be made in the
club program for different levels 
of ability and maturity.
38. Selection of library materials
should consider academic and 
recreational interests and needs 




39. Open-shelf facilities should be
provided in the library.
40. The purchase of books, periodicals,
newspapers, and pamphlets for 
the school library should be 
provided for in the school 
budget.
41. Students should have access to
the library during class periods, 
including study hall, before 
school, and after school.
42. Counseling should be available
during the school day for all 
students.
43. Students should assist in main­
taining healthful eating 
conditions in the lunchroom.
Disagree
APPENDIX B
LETTER SENT TO THE JURY OF 
NATIONAL AUTHORITIES
Louisiana State University 
Baton Rouge, Louisiana 70803 
December 6, 1971
I am writing nine of the fifteen educational consultants who 
served in Indianapolis in 1966 on the committee authorized 
and spearheaded by the National Study of School Evaluation 
which had as its purpose that of revising the 1963 edition 
of Evaluative Criteria for Junior High Schools. I am also 
including in my correspondence six of the Administrative 
Committee members who served on the general committee 
involved with this revision. Presently I am a doctoral 
candidate at Louisiana State University on the Baton Rouge 
campus in the Department of Education. This semester my 
academic work has been centered on writing and receiving 
approval of a dissertation prospectus, in which the 
previously mentioned fifteen educators play a significant 
part.
My public school teaching experience has been on the 
junior high school level. After deliberating at great 
lengths on a possible research topic, I came upon this 
area - the junior high schools in the states accredited 
by the Southern Association of Colleges and Schools.
Searching the stacks of many libraries revealed the fact 
that very little research had centered upon this segment 
of Southern school systems. More interestingly, I 
discovered that no one on the doctoral level had delved 
into the depths of the curriculum of the junior high schools. 
This has become my objective. I have spent much time 
reading, which has resulted in synthesizing and finalizing 
a proposed basic curriculum for junior high schools. This 




and planned experiences composed only of student partici­
pation in school government, assemblies, service activities, 
publications, music activities, dramatics and speech activ­
ities, social activities, physical activities, and school 
clubs; library facilities for student use; guidance 
services available to students; and lunchroom facilities 
for student use, has been built from both the various 
authorities in the field and my experience teaching in 
junior high school. It is at this step that you can provide 
my research with most significant assistance.
I have enclosed a copy of the proposed curriculum. It 
would be most appreciated if you would read it and indicate 
in the appropriate area agreement or disagreement with each 
item. Space has intentionally been left at the end for any 
comments, criticisms, or additions which you feel might be 
appropo concerning any item in the questionnaire. Once I 
have received all the questionnaires from the fifteen 
educators, I will then compile those items which receive a 
majority approval into a finalized normative survey to be 
sent to 220 junior high school principals in eleven states. 
The results of this final questionnaire should enable the 
Southern Association of Colleges and Schools and other 
interested educational agencies to at least take a compre­
hensive look at its junior high schools - where they have 
been and what the future might hold for them.
It is vital that I receive these initial questionnaires by 
January 7, 1972. To make this convenient, I have enclosed 
a self-addressed stamped envelope. I certainly do appre­
ciate your assistance in this matter. Your interest in my 
research in the improvement of junior high schools, and its 
relationship to the South is most exciting. Thank you so 
very much. If you would be interested in the final results, 
I will be more than happy to send these to you. Looking 
forward to your early reply on this questionnaire, I am
Sincerely yours,
s/C. Lance Curlin, Sr.
Doctoral Candidate
I would sincerely appreciate your assisting my graduate 
student. s/William R. Eglin
Director of Student Teaching
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New England Association of Colleges 
and Secondary Schools, Inc.
Boston, Massachusetts
Department of Education 
Indiana State University 
Terre Haute, Indiana
Department of Education 
University of Northern Iowa 
Cedar Falls, Iowa
Director of Junior High School 
Curriculum
School District of Philadelphia 
Philadelphia, Pennsylvania
Department of Education 
Illinois State University 
Normal, Illinois
Department of Education 
University of Connecticut 
Storrs, Connecticut
Department of Education 
Georgia College 
Milledgeville, Georgia





Donald R. McKinley 
Donald Manlove
Clyde M. Martin 
Everett Samuelson




Davis Public Schools 
Davis, California
Department of Education 
Indiana University 
Bloomington, Indiana
Union High School District No. 
Milwaukie, Oregon
Dean, College of Education 
University of Idaho 
Moscow, Idaho
Cedar Rapids Community Schools 
Cedar Rapids, Iowa
Department of Education 
Kent State University 
Kent, Ohio




FOLLOW-UP LETTER SENT TO THE 
JURY OF NATIONAL AUTHORITIES
Louisiana State University 
Baton Rouge, Louisiana 70803 
January 11, 1972
On December 6, 1971, I wrote to you concerning my research 
topic for the doctoral dissertation. At that time I explained 
that I had limited my work to the curriculum of junior high 
schools and enclosed a copy of a proposed curriculum, which 
needed to be approved or disapproved by fifteen educational 
consultants, one of whom was you. Once these questionnaires 
were returned, the results would be compiled into a finalized 
normative survey to be sent to 220 junior high school 
principals in eleven states.
In order to completely and satisfactorily validate my proposed 
curriculum, limited to a group of courses and student activ­
ities, it is vital that I receive a response from you. With 
the thought that perhaps my first correspondence did not reach 
you, I have enclosed in this letter another copy of the pro­
posed curriculum. Space has intentionally been left at the 
end for any comments.
As time is a factor, I have set January 25 as the date for 
return of the questionnaires. I certainly do appreciate your 
assistance in this matter. Thank you so very much.
If you would be interested in the final results, I will be 
more than happy to send these to you.
Sincerely yours,
s/C. Lance Curlin, Sr.
Doctoral Candidate
Thank you for giving your immediate attention to this research 
by my graduate student.
s/William R. Eglin
Director of Student Teaching
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APPENDIX E
PUBLIC JUNIOR HIGH SCHOOLS IN SAMPLE
AddressName
Dixie Junior High School 
West Side Junior High School
Carol City Junior High School 
DeLaura Junior High School 
*Disston Junior High School 
Dunedin Highland Junior 
High School 
Edgewood Junior High School 
Fort Caroline No. 238 
Glades Junior High School 
Hialeah Junior High School 
James Madison Junior 
High School 
Jefferson Davis No. 216 
Jinks Junior High School 
♦Kennedy Junior High School 
Lemon Bay Junior High School 
♦Memorial Junior High School 
Norland Junior High School 
Ormond Beach Junior 
High School 
Palm Springs Junior High 
School
Parkway Junior High School 
Ribault No. 212 
Riviera Junior High School 
Sarasota Junior High School 
South Miami Junior 
High School 
Tyrone Junior High School 




Opa Locka, Florida 
Satellite Beach, Florida 
St. Petersburg, Florida
Dunedin, Florida 

















South Miami, Florida 
St. Petersburg, Florida




Westview Junior High School 




♦Coffee Junior High School 
Columbia Junior High School 
Dodge Junior High School 
Dougherty Junior High School 
Edward Bartlett Junior 
High School 
G. P. Babb Junior High 
School
Hilsman Junior High School 
John W. Hubert Junior 
High School 
LaGrange Boys Junior 
High School 
♦Leiston Shuman Junior 
High School 
♦Mitchell County Junior 
High School 
Northside Junior High School 
♦Singleton Junior High School 
Southside Junior High School 
Warner Robins Junior 
High School 


















Anchorage Junior High School 
Leestown Junior High School 
♦Lexington Junior High School 
London Junior High School 
Oldham County Junior 
High School 
Southern Junior High School 
Turkey Foot Junior 
High School 
Western Junior High School 
♦Winburn Junior High School 













Bastrop Junior High School 
Breaux Bridge Junior 
High School 
Broadmoor Junior High School 
Carver Junior High School 
Crestworth Junior High School 
James Derharn Junior 
High School 
Lakeshore Junior High School 
Lawless Junior High School 
Linwood Junior High School 
Lockport Junior High School 
Opelousas Junior High School 
Pearl River Junior 
High School 
Raceland Junior High School 
Samuel J. Peters Junior 
High School 
Union Junior High School 
Valencia Junior High School 
W. W. Lewis Junior 
High School
Bastrop, Louisiana
Breaux Bridge, Louisiana 
Baton Rouge, Louisiana 
Hahnville, Louisiana 
Baton Rouge, Louisiana
New Orleans, Louisiana 
Shreveport, Louisiana 




Pearl River, Louisiana 
Raceland, Louisiana




Aberdeen Junior High School 
*Benton Junior High School 
Blackburn Junior High School 
Calhoun City Junior 
High School 
Carver Junior High School 
Clarksdale Junior High School 
Coleman Junior High School 
Columbia Junior High School 
*Denman Junior High School 
♦Enterprise Junior High School 
Green Junior High School 
Guntown Junior High School 
Louisville Junior 
High School 
Magnolia Junior High School 
Magnolia Junior High School 
Milam Junior High School 


























Peeples Junior High School 
Pisgah Junior High School 
Riverview Junior High School 
*Starkville Junior High School 
Thames Junior High School
Charles F. Carroll Junior 
High School 
Charles W. Stanford Junior 
High School 
Corriher Lipe Junior 
High School
D. Matt Thompson Junior 
High School
E. E. Smith Junior 
High School
Eastway Junior High School 
*F. J. Carnage Junior High 
School
Highland Junior High School 
*J. W. Ligion Junior 
High School 
Lenoir Junior High School 




N. W. Guilford Junior 
High School 
Northeast Junior High School 





Stedman Junior High School 















Kenansville, North Carolina 
Charlotte, North Carolina
Raleigh, North Carolina 
Gastonia, North Carolina




Greensboro, North Carolina 
High Point, North Carolina 
Fremont, North Carolina
Durham, North Carolina





Carver Junior High School 
Easley Junior High School 
♦Johnson Junior High School 
Martha Dendy Junior 
High School 
Paul Knox Junior 
High School 
Southside Junior High School 
Starr-Iva Junior High School 
West Junior High School
Apollo Junior High School 
Athens Junior High School 
Bellevue Junior High School 
Bolivar Junior High School 
Christenberry Junior 
High School 
♦Colonial Junior High School 
Cumberland Junior 
High School 
♦Cypress Junior High School 
Dalewood Junior High School 
East Junior High School 
East Lake Junior High School 
East Ridge Junior 
High School 
♦Fairview Junior High School 
Gallatin Junior High School 
♦Highland Heights Junior 
High School 
Hixson Junior High School 
Holston Valley Junior 
High School 
Humboldt Junior High School 
♦Humes Junior High School 
Jefferson Junior High School 
Junior High School 
Lincoln Junior High School 
Merry Junior High School
New Providence Junior 
High School 
Norwood Junior High School 
Richland Junior High School
Address
Spartanburg, South Carolina 
Easley, South Carolina 
Timmonsville, South Carolina
Clinton, South Carolina 
North Augusta,
South Carolina 
Greenwood, South Carolina 






























Rose Park Junior High School 
♦Soddy Daisy Junior 
High School 










Adams Junior High School 
Austin Junior High School 
Bailey Junior High School 
Blackshear Junior High School 
Blocker Junior High School 
Boulter Junior High School 
Burbank Junior High School 
Bussey Junior High School 
Carter Junior High School 
Cary Junior High School 
Central Junior High School 
Coles Junior High School 
Commerce Junior High School 
Comstock Junior High School 
Cullen Junior High School 
Dogan Junior High School 
Driscoll Junior High School 
Dumas Junior High School 
Fairway Junior High School 
Fannin Junior High School 
Ferguson Junior High School 
Foster Junior High School 
♦George Washington Junior 
High School 
Greenville Junior High School 
Haltom Junior High School 
Hamlin Junior High School 
Harris Junior High School 
♦Hartman Junior High School 
Houston Junior High School 
Hutchinson Junior High School 
Jackson Junior High School 
♦Key Junior High School 
Kilgore Junior High School
Grand Prairie, Texas 
San Juan, Texas 
Arlington, Texas 
Odessa, Texas 







Corpus Christi, Texas 
Commerce, Texas 
Dallas, Texas 
Corpus Christi, Texas 
Tyler, Texas 








Fort Worth, Texas 
Corpus Christi, Texas 









Lake Air Junior High School 
Lamar Junior High School 
La Plata Junior High School 
*Lee Junior High School 
Mann Junior High School 
Manor Junior High School 
Memorial Junior High School 
North Richland Junior 
High School 
Northwood Junior High School 
*Page Junior High School 
Palacios Junior High School 
Pine Street Junior 
High School 
Poe Junior High School 
Richardson West Junior 
High School 
Richland Junior High School 
Shannon Junior High School 
South Junior High School 
Stewart Junior High School 
Sweeny Junior High School 
Tafolla Junior High School 
Tennyson Junior High School 
Travis Junior High School 
Woodson Junior High School 
Zumwalt Junior High School
Azalea Gardens Junior 
High School 
Blair Junior High School 
Buford Junior High School 
Crewe Junior High School 
Gayle Junior High School 
Jefferson Davis Junior 
High School 
*John M. Langston Junior 
High School 
Lake Taylor Junior 
High School 









Fort Worth, Texas 
Houston, Texas 





Fort Worth, Texas 




















Norview Junior High School 
Queens Lake Intermediate 
Robert E. Lee Junior 
High School 
Tabb Intermediate 
Thomas Eaton Junior 
High School 










*This school did not meet the writer's deadline
APPENDIX F
LETTER SENT TO THE PRINCIPAL OF EACH 
JUNIOR HIGH SCHOOL IN THE SAMPLE
Louisiana State University 
Baton Rouge, Louisiana 70803 
January 27, 1972
For two years I have been synthesizing research on the curric­
ulum of junior high schools for my dissertation. The enclosed 
are the results compiled from information received from 
authorities in the field. In order to evaluate the effective­
ness of the junior high school, it is essential to first get 
a clear, concise picture of what junior high schools are 
actually doing in terms of the curriculum. Your school has 
been selected as part of the sample from the population of all 
junior high schools, containing only seventh through ninth 
grades, in states accredited by the Southern Association of 
Colleges and Schools. I hope you will assist me in my 
endeavor.
The attached survey has three sections to which you are 
requested to respond; basic information on your school, the 
normative survey on the junior high school, and an explanatory 
question. Each statement of the survey need only be checked 
in the appropriate category. The last page may, in addition, 
be used for any comments you might have. To obtain true 
results, it is important that all three sections be completed 
and be returned.
Enclosed is a self-addressed stamped envelope in which to 
return the completed survey. If it is at all possible, please 
return it by February 15.
Thank you very much for your assistance. If you would like a 
copy of the results, I would be happy to send it.
Sincerely,
s/C. Lance Curlin, Sr.
Doctoral Student
As Mr. Curlin's major professor I would appreciate your assist­
ance which he elicits. This research has the support of the 
Southern Association of Colleges and Schools. Thank you.
s/William R. Eglin, Professor
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APPENDIX G
LETTER FROM THE SOUTHERN ASSOCIATION OF COLLEGES AND SCHOOLS 
SENT TO THE PRINCIPAL OF EACH JUNIOR HIGH 
SCHOOL IN THE SAMPLE
795 Peachtree Street 
Atlanta, Georgia 30308 
January 21, 1972
Gentlemen:
For a long period of time, the Commission on Secondary 
Schools of the Southern Association of Colleges and Schools 
has worked closely with the junior high schools in the 
eleven southern states. It has been the purpose of the 
Commission on Secondary Schools through this relationship 
with junior high schools to improve programs for young 
adolescents. The Commission on Secondary Schools wishes 
to continue to work with junior high schools in any way 
which will serve to help these schools improve opportu­
nities for their students. Research is one of the ways 
in which this may be done, and this is the purpose for 
this letter being addressed to you.
C. Lance Curlin, Sr., a graduate student at Louisiana State 
University, has planned his dissertation research on the 
curriculum of the junior high school. Through various 
authorities in the field and his own experience as a junior 
high school teacher, he has derived a proposed curriculum 
for junior high schools which he believes meets the needs 
of young adolescents. This curriculum has been validated 
by a jury of national authorities. Now the final step in 
his research is that of discovering to what extent this 
curriculum is actually practiced in junior high schools.
Enclosed is the curriculum in normative survey form. In 
order to assure valid results, it is vital that the ques­
tionnaire be completed by you and returned to Mr. Curlin.




junior high schools are presently doing. Thus, I encourage 
you to help by returning the questionnaire as quickly as 
possible.
The Southern Association of Colleges and Schools feels that 
this research is quite current and most important in deter­
mining which way education should turn in the process of 
working with young adolescents. Accordingly, I fully 
endorse Mr. Curlin's efforts and hope that you will assist 
him in this research. Your help in this matter is sincerely 
appreciated.
Sincerely,
s/Joseph M. Johnston 
Associate Executive Secretary 




QUESTIONNAIRE SENT TO THE PRINCIPAL OF EACH 
JUNIOR HIGH SCHOOL IN THE SAMPLE
BASIC INFORMATION:
A. Name of School:_____________________________________
B. Coeducational: Yes  No
C. Enrollment:  Boys  Girls




(Information gathered from authorities on the junior 
high school.)
Please check the appropriate category:
Yes No
1. Exploratory art courses are required
of all students.
2. Provisions are made to satisfy the
individual art needs of all students.
3. Basic business courses are available
to all students.
4. Typewriting instruction for personal
use is recommended to all students.
5. English courses are required of all
students at each grade level.
6. A developmental reading program is
available to all students.
7. At least two modern foreign languages
are available.
8. As a minimum, one course in health
education is available.
9. Home economics instruction is avail­
able to all students.
10. Boys participate in home economics in
matters that meet their interests 
and needs.
11. Home economics is required of all
girls for the equivalent of one 
year or one semester.
12. Industrial arts instruction is avail­
able to all students.
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Yes No
13. Girls participate in industrial arts
activities in matters that meet 
their interests and needs.
14. Industrial arts is required of all
boys for equivalent of one year or 
one semester.
15. Mathematics is required of all
students at each grade level.
16. Remedial work in arithmetic is
available to all students.
17. Elective music courses are available.
18. All students are required to partici­
pate in at least one general music 
course during their junior high 
school years.
19. Physical education courses are required
of all students, at each grade level,
except those excused by a physician.
20. A minimum of two years of science
or its equivalent are required of 
all students.
21. Junior high school science is a case
of general education, not an area of 
specialization, and taught accordingly.
22. Social studies are required of all
students at each grade level.
23. School government provides opportuni­
ties for all students to participate




24. School government functions within
limits clearly defined by consti­
tution and by laws and with 
authority delegated by the ad­
ministration.
25. School assembly programs are in large
part presented by students and by 
student organizations.
26. Students are given opportunities to
preside at assembly programs.
27. Students are helped to feel the value
of contributing time and money to 
worthwhile causes.
28. Opportunities are provided for students
to develop responsibilities for the 
content and management of publica­
tions.
29. School publications encourage self-
expression and creative work on the 
part of students.
30. Opportunities are provided for students
to write and produce their own drama­
tic productions.
31. Dramatic and speech activities en­
courage participation by many 
students as well as the more talented.
32. Provision is made for student partici­
pation in formal and informal speech 
activities.
33. Social affairs appropriate to the
grade level of the students and 




34. The social program provides opportuni­
ties for development of informal 
conversation skills.
35. Physical activities are planned and
conducted with due consideration to 
the variation in rate of growth and 
maturity of young adolescents.
36. Equal opportunity is provided for all
students to participate in the 
physical activities program.
37. Clubs are conducted to discover and
develop interests and abilities of 
the students.
38. Provisions are made in the club pro­
gram for different levels of ability 
and maturity.
39. Selection of library materials con­
siders academic and recreational 
interests and needs of the junior 
high school student.
40. Open-shelf facilities are provided in
the library.
41. The purchase of adequate books, pam­
phlets, periodicals, and newspapers 
for the school library is provided 
for in the school budget.
42. Students have access to the library
during class periods, including 
study hall, before school, and 
after school.
43. Counseling is available during the
school day for all students.
44. Students assist in maintaining




A. Are there any factors that contribute to the 
present curriculum arrangement?
B. Comments:
C. Would you like a copy of the results? Yes
APPENDIX I
FOLLOW-UP LETTER SENT TO THE PRINCIPAL 
OF EACH JUNIOR HIGH SCHOOL 
IN THE SAMPLE
Louisiana State University 
Baton Rouge, Louisiana 70803 
February 15, 1972
On January 27, 1972, I wrote to you concerning research on the 
curriculum of junior high schools. I explained that in order 
to evaluate the effectiveness of the junior high school it was 
essential to get a clear, concise picture of what junior high 
schools were actually doing in terms of the curriculum. Your 
school was selected as part of the sample of junior high 
schools from eleven states. I also attached a questionnaire 
composed of three sections: basic information on your school,
the normative survey on the junior high school, and an 
explanatory question. You were asked to respond to these.
In order to complete my research, it is vital that I receive 
a response from you. I have enclosed another copy of the 
questionnaire. Will you please complete it and return it at 
your very earliest convenience?
I have set March 1 as the date for return of the surveys.
I certainly do appreciate your assistance in this matter.
Thank you so very much.
Sincerely yours,
s/C. Lance Curlin, Sr.
Doctoral Student
Thank you for giving your immediate attention to this research, 
which has the approval of the Southern Association of Colleges 
and Schools.
Sincerely,




Clifford Lance Curlin, Sr. was born in Tampa, 
Florida, December 1, 1942. He attended public elementary 
and secondary schools in Florida. Graduating from high 
school in 1959, he enrolled at Principia College, Illinois, 
from which he received the Bachelor of Arts degree in 1963, 
majoring in social studies and secondary education. In 
1968 he received the Master of Education degree from 
Louisiana State University, majoring in secondary education.
In 1963 he began his teaching career as an elemen­
tary teacher in Bossier City, Louisiana, where he taught 
for one year. For three years he taught in the secondary 
schools of Shreveport, Louisiana. During the interim 
summers he was involved with the Young Men's Christian 
Association and attended an N. D. E. A. Geography Institute 
at Louisiana State University. In 1967 he enrolled as a 
graduate student at Louisiana State University. In 1968 
he was appointed Assistant to the Director of Men's Housing, 
a position he holds at the present time.
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